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Ted Shear | Teaching Statement
There are two primary goals of this statement: first, to provide a clear picture of my approach to teaching
philosophy and, second, to discuss some of the innovative teaching tools that I have found success with. My broad
pedagogy is deeply influenced by my past experience as a performance athlete and high-level badminton coach.
In what follows, I describe two ways that has shaped my teaching. I begin by describing my skills-first approach
and discussing its implications. Subsequently, I discuss the importance of the social dimension of learning and
my use of collaborative classroom activities. I then describe how I aim to impart what I see as one of the most
valuable but difficult to teach skills involved in philosophy: the ability to creatively synthesize complex material. I
conclude by discussing of how my past experience teaching students from diverse backgrounds contributes to my
ability to foster the student/teacher trust that is needed to create a mutually supportive classroom environment.
As mentioned above, I take a skills-first approach to teaching philosophy. I will briefly explain what this means
and why a skills-first approach is particular apt for teaching philosophy; throughout, I discuss specific ways that
this approach influences my teaching. It is common in the academic literature on pedagogy to distinguish between
skills and content.1 Most subjects are taught with the primary goal that students acquire knowledge of some
particular content. Even in subjects like engineering or mathematics that emphasize the acquisition of certain
skills, there is some fixed background content that must be learned in order for a student to succeed. As a result,
these fields assess student success in a way that is relatively balanced between learning skills and content. But,
philosophy is rarely like this.
Although there is some content in philosophy classes that must be learned, it takes a decidedly different form.
Specifically, the content relevant to philosophy classes is typically not presented in the same factive way as in other
areas. This impacts its pedagogy. What matters most in philosophy courses is that students learn how to wrestle
with the course material and constructively challenge it so as to refine their own views. I see the development of
the interpretive, creative, and dialectical skills involved in doing this as the most valuable learning outcomes from
a course in philosophy. However, this can often be confronting to students who are newer to philosophy who may
feel disoriented, for example, when a professor introduces and argues for a view before abruptly turning to argue
against it.
As a coach, I found that students are able to persist with a difficult drill if they understand why they are
engaging in it. I have found similar success in the classroom by paying special attention to frame topics with initial
discussion of meta-philosophical and methodological considerations. Without understanding their motivations,
many views in philosophy may appear to be either truisms or absurdities. As a result, when students lack the
relevant context, they may lose motivation to take the material seriously and will not be in a position to develop
the skills involved in philosophy. To help address this, I have prepared my “Beginner’s Guide to Philosophy”,
which offers a big picture overview of the field, its peculiar methodology and accompanying pedagogy, and some
crucial distinctions easily missed by newcomers.
But, simply laying out the terrain only goes so far. Successfully developing the skills involved in philosophy
requires practice. As in sport, practice is essential to acquiring new skills. However, repetitive drills quickly
becomes ineffective as students often lose patience and fail to persist in their practice after they believe they have
grasped the lesson. As a coach, I found that carefully constructed games and collaborative drills help incentivize
practice. I use similar tactics in my teaching. For instance, in courses like logic or critical thinking where the
skills that students learn are technical, I make heavy use of group quizzes. More advanced students cement their
knowledge by helping to present material to less advanced students who benefit from explanations given by more
epistemically immediate sources; and, all students get the chance to discuss the material with peers in a less
intimidating setting than normal classroom discussion. In courses with more philosophical subject matter where
quizzes have less obvious benefit, I have students work in small groups to present on assigned readings. Part of their
preparation involves at least two meetings with me outside of class. In addition to helping students understand the
material and structure their presentations, these meetings help me establish personal connections with a greater
number of students than is otherwise feasible. While this takes considerably more time than normal lecture prep,
the benefits are clear. Students are given the chance to work collaboratively and hone their interpretive skills;
they also get practice identifying the crucial dialectical points and presenting nuanced philosophical arguments;
and, most importantly, they are forced to actively engage with the material while receiving personalized guidance
from me.
Both of the group activities discussed have benefits beyond the increased student effort that comes with
1 For a useful overview, see Walker, Mark. “The Skills-First vs. Content-First Philosophy Class.” Teaching Philosophy, https://doi.org/
10.5840/teachphil2020122135, 2020.
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graded work and those mentioned above. Most perspicuously, they act as platforms for students to collaborate to
work through course content. The value of social cooperation for individual success was something that I came
to appreciate during during my years of competition and coaching. Even individual sports, like badminton, the
most successful competitors typically train as part of a team. My former coach often emphasized the importance
of patience and persistence for achieving success. Consistently embodying these virtues is difficult. However,
patience in the face of adversity is made easier by a mutually supportive peers who offer positive feedback and
encouragement. And, persistence in tackling difficult challenges is facilitated when one feels valued in their efforts
to help others. For these reasons, I carefully choose my classroom policies and activities so as to cultivate an
inclusive climate where cooperative ideals are valued. Below, I give an example of a specific teaching tool that
was inspired by my coaching experience.
Peer encouragement is one of the most valuable parts of training in a team environment. While this is
difficult to simulate in a classroom, I have found success doing so through one activity that I use to initiate
classroom discussions. First, I pair up students to each ask and attempt to answer three questions related to the
lesson’s content. Then, I bring the class together and invite students to share their partner’s most interesting or
probative questions. We conclude the activity by discussing these questions as a class. This helps make inquiry a
collaborative group activity while incentivizing the asking (rather than answering) of questions. Further, it allows
students who may otherwise have difficulty speaking up in a group to have a voice in classroom discussion and
provides them with invaluable peer validation.
All aspects of my course design and teaching are aimed at creating an environment where students feel
supported and safe to explore. So far I have discussed some of the ways that I try to create the social preconditions
in my classroom needed for students to feel comfortable developing their own original ideas. But, this is only
part of the story. As briefly mentioned earlier, I see the creative synthesis of ideas as one of the most important
philosophical skills to acquire. This is likewise one of the most difficult skills to teach. Aside from creating an
environment where this is safe for students, there are two specific ways that I aim to do so in my teaching. The
first is through my approach to choosing course content and the second through my choice of assignments. After
briefly clarifying what I mean by the “creative synthesis of ideas”, I will elaborate on each of these two strategies.
Sophisticated philosophical thought involves, among other things, establishing subtle conceptual connections
between ideas. The more disparate that two ideas appear, the more challenging it will be to find connections. In
such cases, creativity is required to do so. Taking for granted that the ability to identify these novel points of
intersections is a skill central to philosophy, we are faced with a teaching challenge. After all, simply pointing out
such connections would be obviously ineffective at helping students acquire the ability to accomplish this on their
own. Instead, we need some way to guide students as they attempt to find creative connections. I have found
that the thoughtful selection of course content can aid in this difficult task. There are two approaches that I have
taken in selecting course content that creates opportunities for students to engage in creative synthesis.
By choosing subject matter that intersects with ideas that they will have likely previously encountered, students
are presented with opportunities to find their own connections between the course content and things they have
already thought about. For instance, my critical thinking class includes a unit focusing on issues surrounding fake
news, the status of testimonial evidence, and other social dimensions of knowledge that are widely discussed in
the media. Since students almost certainly have thought about some of these topics, there is room for them to
integrate the new material with their prior thoughts. In the same course, which typically consists of a large portion
of computer science students, I make an effort to draw out how some of the more technical material that we cover
relates to computer engineering. For example, in the unit on propositional logic, we prove the truth-functional
completeness of the Sheffer stoke and discuss its algorithmic implementation in NAND gates. Similarly, in my
unit on decision theory, we draw connections between expected utility maximization and optimization algorithms.
These digressions serve to both enrich the course material and to create opportunities for students to synthesize
it with preexisting knowledge.
I have also tried to create opportunities for creative synthesis by arranging the course around material whose
connections to the prescribed topic of the course are under-explored in the literature. To explain this approach,
it is easiest to provide an example. In Spring 2021, my PHIL 4400 Philosophy of Science course was partially
focused on the recent developments in the science of psychedelics. The first half of the course focused on orthodox
topics from the philosophy of science where we walked a natural path from the demarcation problem to progress
in science, then on to competing views about scientific explanation, and lastly to the unity of science. This
provided a solid foundation for us to look at the emerging science of psychedelics in the second half of the course.
We started by learning about the recently dominant approach in cognitive neuroscience known as the Predictive
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Processing theory, which has been used to provide an explanation for the effects of psychedelics. We subsequently
turned to discussions about psychedelics as therapeutic medicine, where we considered the relationship between
science and medicine. Lastly, we returned to connections between our investigations of these aspects of the
science of psychedelics and the orthodox discussions from the first half of the semester. Due to recent changes in
political and social conditions, the scientific study of psychedelics is relatively new and rapidly developing. This
makes the topic an attractive object of study for empirically informed philosophy of science. Moreover, the fact
that philosophers are only just beginning to be aware of the topic meant that there was considerable unexplored
terrain for students to cut their creative teeth on. The course was extremely successful and I was proud of many
of the term papers that my students completed.
Aside from the thoughtful selection of course content, I aim to help students develop the skills involved in
creative synthesis through their coursework. Even in courses with final exams or otherwise predefined paper topics,
I give students the option to propose their own topic for a term paper. This gives them the chance to explore
their own ideas and experience the excitement of uncovering novel connections that sometimes extend slightly
beyond the boundaries of the course. Although they are given considerable leeway in the selection of their topic,
I work closely with the students who choose this option meeting with them regularly refine their thoughts into a
format suitable for a term paper. These students typically demonstrate a level of enthusiasm for their work that
is rarely observed in students working within the confines of preassigned topics. Moreover, the quality of their
final papers is often extremely high and demonstrates progress in creatively synthesizing ideas.
Throughout this teaching statement and elsewhere in this application, I have emphasized how a healthy
community can act as a catalyst to philosophical development. I have not yet discussed one of the most important
ingredients for creating this type of environment in the classroom: trust. Most of the activities that I have
mentioned above help facilitate trust between students. However, even when students trust each other, a classroom
is not a healthy learning environment if they lack trust in their professor. Since students’ ability to develop mutual
trust with their peers is largely in the hands of the professor, there is little hope that this will obtain unless
professors are able to earn the trust of their students. Due to the asymmetric power structure inherent to
the student/professor relationship, trust between a student and their professor is both harder to establish and
more delicate to maintain than between peers. Trust requires the mutual ability of each party to form accurate
expectations of the other’s behavior. Trust of an authority figure is then impeded if they fail to either earnestly
present an authentic version of themselves or display recognition of the positional imbalance. A failure of the first
type can imbue uncertainty about the character of the authority figure and one of the second suggests questionable
judgment. Thus, acquiring a student’s trust must start with the professor. It requires us to be open about who
we are, while attentive to our station. However, these are only preconditions needed for trust to form.
To succeed in establishing trust, we must also be able to demonstrate that we understand who our students
are and where they are coming from. In ordinary contexts where power imbalances are less pronounced, this is
significantly more straightforward: put simply, it is easier to get to really know someone absent the baggage of
authority. When I first occupied a position of authority as a coach, I erred on the side of caution and was less
attentive to the specific identities of students than is needed to foster trust. But, as I gained more teaching
experience, I became more skilled at being able to understand where my students are coming from. This has
allowed me to be more successful at fostering student trust. I have no doubt that my abilities in this regard
have been bolstered by the diverse range of students for whom I have been responsible. Aside from my coaching
experience (where my students ranged in age from 4 to 90 years old and came from diverse racial and culture
backgrounds), I have classroom experience teaching in a diverse range of contexts. The socio-economic profile
of students at UC Davis is not dissimilar from here at CU; however, the racial/ethnic and cultural profiles are
significantly different. Where just over 1/3 of CU Boulder students are racial/ethnic minorities, the corresponding
group at UC Davis occupied more than 3/4 of the student body. Additionally, international students account for
approximately 6% of CU Boulder students, but provide for 17% of UC Davis students. Lastly, as mentioned in my
cover letter and on my CV, I spent the Summer 2018 teaching introduction to philosophy at Korea University’s
International Summer Campus. Nearly all of my students were foreign nationals of Asian countries with a majority
either from Singapore or Korea. The value that I derived from meeting with these students to discuss philosophy
five days a week for nearly two months was enormous. But, I am grateful for the opportunities that I have been
given to learn from all of my past students. Through my time with them, I have been able to grow as an educator.
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Summary of Teaching Experience
In this section, I provide a brief overview of my experience teaching as the Instructor of Record and as a
Teaching Assistant for the courses listed in Table 1. The courses for which I served as the Instructor of Record
(listed in Table 1a) were conducted at the University of Colorado Boulder (CU Boulder), the Korea University
International Summer Campus (KU ISC), and the University of California, Davis (UC Davis), while those for which
I was a TA (listed in Table 1b) were all conducted at UC Davis. My ability to teach courses in a wide range of
areas is demonstrated by the breadth of courses in which I have experience in an instructional capacity.
Table 1. Teaching Experience
(a) Instructor of Record

Course
▶
▶
▶
▶
▶
▶
▶
▶
▶
▶
▶
▶
▶
▶
▶
▶
▶
▶
▶
▶
▶
▶
▶
▶
▶
▶

PHIL 2440-002 Symbolic Logic
PHIL 1440-100 Critical Thinking
PHIL 1440-001 Critical Thinking
PHIL 1440-002 Critical Thinking
PHIL 2160-001 Ethics & Information Technology
PHIL 2160-002 Ethics & Information Technology
PHIL 2440-001 Symbolic Logic
PHIL 1440-005 Critical Thinking
PHIL 4400-001 Philosophy of Science
PHIL 2170-001 Ethics & Economics
PHIL 1440-001 Critical Thinking
PHIL 1440-002 Critical Thinking
PHIL 2170-001 Ethics & Economics
PHIL 1440-100 Critical Thinking
PHIL 1440-003 Critical Thinking
PHIL 1400-001 Philosophy and the Sciences
PHIL 1440-001 Critical Thinking
PHIL 1440-002 Critical Thinking
PHIL 1440-003 Critical Thinking
ISC 266-A Introduction to Philosophy
ISC 266-B Introduction to Philosophy
PHI 128-001 Rationality
PHI 005-001 Critical Reasoning
PHI 001-001 Introduction to Philosophy
PHI 012-001/002 Introduction to Symbolic Logic
PHI 012-001 Introduction to Symbolic Logic

Institute

Enrollment

Term

Year

CU Boulder
CU Boulder
CU Boulder
CU Boulder
CU Boulder
CU Boulder
CU Boulder
CU Boulder
CU Boulder
CU Boulder
CU Boulder
CU Boulder
CU Boulder
CU Boulder
CU Boulder
CU Boulder
CU Boulder
CU Boulder
CU Boulder
KU ISC
KU ISC
UC Davis
UC Davis
UC Davis
UC Davis
UC Davis

43
147
41
42
35
37
36
39
25
32
42
44
38
147
37
39
38
39
40
26
20
28
18
27
70
17

Spring
Spring
Spring
Spring
Fall
Fall
Fall
Fall
Spring
Spring
Spring
Spring
Fall
Fall
Fall
Spring
Spring
Spring
Spring
Summer
Summer
Summer
Summer
Summer
Spring
Summer

2022
2022
2022
2022
2021
2021
2021
2021
2021
2021
2021
2021
2020
2020
2020
2020
2020
2020
2020
2018
2018
2016
2015
2014
2014
2013

34
32
58
30
27
40
50
56
56
60

Fall
Spring
Winter
Winter
Spring
Winter
Fall
Spring
Winter
Spring

2016
2016
2016
2014
2013
2013
2012
2012
2012
2011

(b) Teaching Assistant

▶
▶
▶
▶
▶
▶
▶
▶
▶
▶

PHI
PHI
PHI
PHI
PHI
PHI
PHI
PHI
PHI
PHI

102-A01/A02 Theory of Knowledge
001-A05/A06 Introduction to Philosophy
101-A01/A02 Metaphysics
013-001/002 Minds, Brains and Computers
001-A08 Introduction to Philosophy
101-A03/A04 Metaphysics
016-A01/A02 Foundations of American Democracy
015-A01/A02 Bioethics
101-A01/A02 Metaphysics
005-A01/A02 Critical Reasoning

UC
UC
UC
UC
UC
UC
UC
UC
UC
UC

Davis
Davis
Davis
Davis
Davis
Davis
Davis
Davis
Davis
Davis

Overview of Teaching Evaluations
In this section, I provide a cursory analysis of the aggregated student evaluation data collected from the courses
at CU Boulder and UC Davis. Unfortunately, these data reflect only courses taught at UC Davis as no student
evaluation data was collected KU ISC. The complete evaluation data including student comments can be accessed
on the Teaching page of my website.
At CU Boulder, students respond to Faculty Student Questionnaires (FCQs) consisting of the following sixteen
questions on a Likert scale from 1–5.
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In this course, I was encouraged to:
Q1.
Q2.
Q3.
Q4.
Q5.
Q6.
Q7.
Q8.

Interact with other students in a respectful way.
Reflect on what I was learning.
Connect my learning to ”real world” issues or life experiences.
Work and learn collaboratively with my classmates.
Contribute my ideas and thoughts.
Evaluate arguments, evidence, assumptions, and conclusions about key issues (be a critical thinker).
Connect, synthesize, and/or transform ideas into a new form (be a creative thinker).
Consider diverse perspectives (gender, political, ethnic, racial, etc.) during class or in assignments.

In this course, the instructor:
Q9.
Q10.
Q11.
Q12.
Q13.
Q14.
Q15.
Q16.

Demonstrated respect for diverse students and diverse points of view.
Challenged me to develop my own knowledge, comprehension, and conceptual understanding.
Gave projects, tests, or assignments that required original or creative thinking.
Provided opportunities for students to ask questions and initiate discussion.
Provided feedback on my work that helped me improve my performance.
Explained the grading criteria for assignments.
Was available to answer questions or provide assistance when needed.
Effectively used available technology to enhance learning.

With the exception of courses administered in Spring 2020 for which no data is available due to the COVID-19
pandemic, aggregated data from courses taught at CU Boulder from Table 1a are represented in Figure 1.
Figure 1. Aggregated Teaching Evaluations (CU Boulder)

At UC Davis, students respond to student evaluations on a Likert scale from 1–5. I begin with the evaluations
collected from courses that I taught as the Instructor of Record. For the courses PHI 128 (Summer 2016), PHI
001 (Summer 2014), and PHI 012 (Spring 2014) students rated my performance on the basis of the following
seven questions:
Q1.
Q2.
Q3.
Q4.
Q5.
Q6.
Q7.

Overall Teaching Effectiveness of the Instructor
Overall Quality of the Course
Overall educational value of the course
Instructor’s Mastery of the Subject Matter
Instructor’s Accessibility and Willingness to Help Students
Instructor’s Clarity
Instructor’s Ability to Stimulate Interest in Philosophy

For the courses PHI 005 (Summer 2015) and PHI 012 (Summer 2013), students only rated my performance on
the basis of the following two questions:
Q1. Overall Teaching Effectiveness of the Instructor
Q2. Overall Quality of the Course
The data collected from these courses are aggregated in Figure 2.
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Figure 2. Aggregated Instructor Evaluations (UC Davis)

Total Enrolled: 160

Total Responses: 124

Completion Rate: 77.5%

During my time at UC Davis, students also also evaluated my performance on the same Likert scale of 1–5.
In the three courses for which I was a TA that were conducted after Winter 2016, students responded to the
following ten questions:
Q1.
Q2.
Q3.
Q4.
Q5.
Q6.
Q7.
Q8.
Q9.
Q10.

Overall Teaching Effectiveness of the Instructor
Overall Quality of the Course
Frequency of Attendance at Discussion
Overall Educational Value of the Course
Overall Quality of Discussion
TA’s Preparation & Organization
TA’s Mastery of the Subject Matter
TA’s Accessibility & Willingness to Help
TA’s Clarity
TA’s Ability to Stimulate Interest in Philosophy

For the seven courses conducted prior to that, students responded to the following three questions:
Q1. Overall Teaching Effectiveness of the Instructor
Q2. Overall Quality of the Course
Q3. Frequency of Attendance at Discussion
These data are aggregated in Figure 3.
Figure 3. Aggregated TA Evaluations (UC Davis)

Total Enrolled: 443

Total Responses: 295
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Completion Rate: 66.59%

Teaching Evaluations as an Instructor
Figure 4. PHIL 2440-002 Symbolic Logic (CU Boulder, Spring 2022)

Total Enrolled: 37

Total Responses: 37

Completion Rate: 100%

Student Comments:
▶ Utilizing the canvas page for more resources and an updated course schedule would have been helpful. A
zoom link would have been nice too for when I couldn’t make it to class.
▶ you are pretty rad.
▶ Very impressive. Makes the material fun and always engages us, the students, in the class. Keep it up!!
▶ I think the course might just be hard but I think it might help if as we got into proofs there was some real-world
application we could talk about, like math or something? (Then again, I’m an APPM and Comp Sci major,
not a philosophy major).
▶ I enjoyed taking this class with Ted and thought he did a great job teaching it and structuring the class.
▶ One of the most effective elements of this course was Dr. Shear’s grading scheme / criteria. They were clearly
laid out in the syllabus and always accessible and clear to students (who read the syllabus anyway). Symbolic
logic is a very hard course for many students, and there’s no way around taking it as it is a Major requirement.
Not everyone finds symbolic logic in any way intuitive, and not everyone can learn these complex topics in a
matter of a few weeks. I had taken a more basic symbolic logic course before taking this one (passed with a
A grade), and I was still struggling even with that background. While logic is important, most PHIL majors
have other areas of interest that aren’t as mathematical. We don’t need symbolic logic tanking our GPAs
due to impossible grading schemes. Dr. Shear clearly takes thees factors into account when conducting this
course. While the problems he asked us to solve on quizzes and problem sets were quite difficult and always
cognitively challenging, allowing one assignment from each category to be dropped and adjusting the grading
scheme to a scale of mastery (85% and above = 10/10), Competence 75% - 85% = 9/10), Satisfactory 50% 75% (7.5/10), and Unsatisfactory 1% - 50% (5/10) really helped to adjust for the difficulty and divergence of
this material from the skills most other PHIL classes require of PHIL students. I also liked that there weren’t
an abundance of assignments. While some students appreciate having more assignments to count toward
their grade, I don’t have time for busywork and to do assignments just for the sake of doing an assignment especially not now as a Senior. I think the “few assignments / tests” approach works very well in combination
with the grading scheme. Lastly, Dr. Shear always, always made himself available to us outside of class. If we
had a problem with any assignment we could go to office hours (or schedule a meeting another time remotely
or in-person) and Dr. Shear would walk us through it. I would not have an A in this class right now if it
weren’t for his availability and willingness to help. With all of these options available for help, we were set up
for success...assuming we took these opportunities to seek out the help.
▶ Most effective was your teaching style– it’s extremely helpful when we do things together as a class with you
guiding us along. Also you making yourself available outside of class was very helpful. The least effective
aspect was your scheduling, sometimes we go off the syllabus and I’m confused on chapters we need to read,
when quizzes are releasing/due, among other things.
▶ I thought the group quizzes were affective. I wish we had more time to focus on each individual topic.
▶ You carry an optimistic attitude almost every day and despite whatever energy the classroom is giving you,
you seem to always keep it together. I really enjoy your chalkboard method of teaching since I am tired of
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looking at whiteboards and screens throughout the day. THE MAIN criticism I have for you is that you should
post the key notes on canvas to help us out with problem sets. For example, If I didn’t save the sheet of paper
that held the proof rules which was only given out on 1 day (or imagine if I missed that day), I would’ve been
completely fucked on problem sets 2 and 3. Also it would even be really helpful to have some examples of
problems done in class to be posted on canvas, again to help with problem sets or even quizzes. My reasoning
for this is especially due to the fact that I do not like to take written notes in classes, I find it very distracting.
I like to sit with my full and uninterrupted attention on you, listening to every single word you say while trying
to make sense of it all. As a side note, I find it ridiculous that it is normalized for students to have a laptop
in front of them all class. I sit in the back, and so I see what a lot of them do on their screens. I can tell
you for sure, the majority ain’t taking notes while you spend your breath explaining the material. It is their
loss by their own will of course, but beyond that, for someone like myself, it would really be beneficial to
have reference notes on canvas from you so that I don’t have to remember perfectly all of the key points you
mention in class. It isn’t like I am disregarding what you are saying in class, I give my full attention. But my
memory is only so strong to remember what I can, so I think you should just have a bit more resource on
canvas. Other than that, well done Ted. Unless a tragedy happens on this final, I should be safe to pass this
class with good marks. Your grading scheme is generous, so I appreciate that greatly. Your jokes are pretty
dismal, but its the fact that you try which gives them value. Maybe try listening to some Miles Davis like Big
Fun, In A Silent Way, or Dark Magus; they should expand your creative capabilities so you can have the class
rolling on the floor in no time. Take care Ted, and do some sick kick flips off a stair case for me, I’ve seen
you shredding shit by Farrand field before, badass as always.
I really enjoyed your class. I thought that you were a great professor. My only criticism is that I wish we
followed the syllabus schedule a little more closely. I often found it difficult to know what assignments/readings
were coming up, etc. But besides that, I thought that this class was fascinating and super engaging.
A little more structure would’ve been nice to be able to stay engaged and work with the material in class. For
example, I enjoyed the review quizzes because it allowed us to practice what we learned in class and have the
opportunity to keep trying so we knew what we were doing wrong. So it would’ve been nice to have more
assignments like the review quizzes to keep interacting with the material
I really appreciate the way you explained proofs to me when I came to office hours that one time for the second
homework.
This was a really engaging course. The lecture recordings were really helpful. I also found the group quizzes
really fun and helpful. If I had one criticism it would that the problem sets seemed excessively difficult.
However, office hours were a great option for help.
Great professor, EXTREMELY intelligent.
It was really helpful to work though problems in class and talk about the thought process in solving. Sometimes
though, we would spend too much time going down the completely wrong path.
I thought Ted was a great instructor who made logic, a difficult topic, very digestible. I thought that Ted’s
way of encouraging active class participation and getting us to work things out on our own was very effective.
I enjoyed Ted’s laid back and jovial attitude that helped keep a rather dense class fun. I think the course
would have been more effective with more clear assignment deadlines and release dates. Overall, a great class!
I’ve got nothing, you teach this course with enthusiasm, and with everything you’ve got. Keep up the good
work, I’ll be recommending this class.
Ted is a great professor. He is very accommodating, helpful, and understanding. I would highly recommend
this teacher to anyone taking Symbolic Logic. As someone who has taken Logic before, Ted is the best
instructor in Symbolic Logic.
I would have benefited more from spending a little more time mastering concepts before moving on.
I would suggest that you would make your PowerPoints available online. Or like have more structured lectures
The course often felt a bit slow so a faster pace might have been more effective.
Dr.Shear is a very energetic and humorous person. His lecture courses are very interesting, he always interact
with the class and people tend to enjoy it a lot. Great professor in general.
The curved grading scale was very thoughtful and appreciated. Thank you
tHANKS
Professor Shear excelled at laying out logical concepts in a way that was both accessible and intelligent. His
method of introducing new concepts and applying them to earlier course material was extremely effective for
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me.
▶ It is hard to see the chalk board in the lecture recordings.
▶ The best teacher I have ever had. Constructive comments? Honestly none. You’re incredibly approachable
which means students actually want to go to office hours. They actually WANT to participate in class and ask
you questions. You respect your students’ humanity which is uncommon. You’re passionate about your work
which is clear and infectious. You’re clear with your class’s structure. Analog with logic makes so much more
sense too! You’re great. You’re just great. I am genuinely saddened by the fact that I had not taken your
class earlier. You seem to genuinely want people to learn and succeed. Your students benefit from the group
work GREATLY because WE ACTUALLY LEARN instead of relying on memory to regurgitate the syllabus.
Sincerely- thank you. I never thought I could enjoy logic.
▶ Very friendly and relatable professor - created an atmosphere where students felt relaxed and welcomed and
this made it much easier to ask questions and make sure you fully understood what was being taught. He is
also incredibly relaxed and flexible about due dates, but does this in a way that prioritizes understanding over
completion or surface level learning. Also he’s sick at skating so that’s dope.
▶ Absolutely loved you as a professor! But to offer some constructive criticism- communicate a little more
through canvas and remind students when they have a group test or an assignment coming up (maybe like
2 days in advance). Additionally, the syllabus said that some assignments were going to be dropped, but we
never completed all of the assignments on the syllabus. So honestly I’m still very confused in terms of grading
for the class. I think the biggest thing to work on is communication.
▶ I really enjoyed the entire format, so to speak, of this class. Therefor, I have no other comments.
▶ The start of the semester felt unnecessarily slow, but the middle and end were at a good pace. The lectures
are very interactive, which is great. Everything is explained very clearly. It might be useful to explain general
problem-solving techniques more (e.g. “think about why it’s true in plain English, then convert it to symbols”)
(not necessarily that specifically but just an example).
Figure 5. PHIL 1440-100 Critical Thinking (CU Boulder, Spring 2022)

Total Enrolled: 141

Total Responses: 117

Completion Rate: 82.98%

Student Comments:
▶ Edward Shear is one of the only few instructors to be fun in my opinion, PHIL 1440 is a hard class, but he
explains things smoothly and in a fun way.
▶ This lecture was overall pretty great. Ted gave great instruction on challenging content, plus the exams given
seemed to cater back to the ideas in lecture. Very relaxed professor, super fun to listen to (especially on fun
topics). A bit of a shame that the class is generally awkward and quiet, however this seems to be a given
with an intro class like this. Maybe in the future there are more group collaborations in lecture when hard
questions are asked (turn and talk to someone near you about the question, you have 5 minutes).
▶ no suggestions
▶ Excited about teaching and critical thinking. Helpful in discussion/assignments.
▶ I really liked the content of the class but the lecture seemed a bit unorganized.
▶ The first unit was unorganized but then after that it was really interesting.
▶ Ted was my favorite professor of the semester. Wonderful guy that taught so much about a subject I previously
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had no interest in. Asking questions and interacting with students was his specialty as we were always asked
questions in lecture to keep us involved.
Incredible professor with a super engaging class, handled in person and remote learning phenomenally. Gave
great slides and recording, engaging reading on the covered topic and really caring
walking through examples was helpful but I think he could explain things a lot more clearly and concisely
almost all of the time.
Using smartboard is much more preferable over the whiteboard. Clearly passionate about topics, which is very
helpful for paying attention. Provides plenty of examples.
class was fun and engaging. Work was not too challenging but it got the point across. Readings were helpful
and interesting at the same time. The biggest flaw for me was when lectures were on the white board, my
eyesight is bad and it was difficult to read the information that was written.
I thought the lack of notes or a book was the least favorite part of my class. I wish their was a zoom setup
as well to hop on at the same time as lecture.
Ted was a great professor and was entertaining to listen to. His passion for the subject helped make it
interesting.
Keep doing what you’re doing!
Professor Shear was a very entertaining instructor who really cared about his students understanding the
material. I really enjoyed being in his class.
I enjoyed this course, but I was more engaged in the lectures when there were slides.
Ted Shear is a very good professor, he walks around the room during the lectures which make the class
engaging. Some of the stuff he teaches is pretty complicated but he always explains it in a good way.
You were an incredible teacher and I enjoyed (and learned a lot in) each lecture. Thank you!
I believed the class was structured pretty well. I just wish we got a bit more practice with the the Truth tables
and stuff like that because we learn it the day before a group quiz and then we really no practice we have to
do a quiz about it because I did try working on some examples but I’m not to sure if I got it right and I may
still have questions.
Professor Shear was an interesting character and was an absolute gem to be with. He was super chill and when
it came to lectures, he was always so focused and really wanted to reel us into the content he was teaching
us. There were some times he would drift off and say some additional things and to be honest, I was kind of
lost during those moments but overall, he was fun and really enjoyable teacher to be learning under to. He
shows adaptability as well as flexibility through our courses and whenever there was question that was asked,
it felt like it was valued because he would give us a rundown of the content to make sure we understood it
and it was nice to have that.
It’s actually Ted Shear and I learned so much applicable applications that can be applied in a abroad fields.
I liked his enthusiasm
i think sometimes professors need to make students understand why they are learning something and how it
can work in their life.
I loved this class! Ted instructs on a very understandable level while still challenging us to think in our own
ways.
He was nice and straight to the point
I think the slideshows in lectures were generally pretty helpful. I also think when they were applied to examples
or scenarios helped a lot to understand how some of the logic actually worked. I think the least effective thing
may just be how there are very few assignments, and how it could possibly be a bit stressful on your grade
due to it making a large percentage of your grade.
the zoom lecture option during actual class is a great implementation that I believe more classes should use,
for extreme cases of sickness, emergency, etc.
I think if we were to have some type of clicker system implemented in class for extra credit it would help
students stay more engaged.
The most effective aspect of the course was the lecture slides. They were well-constructed and made the
material easy to comprehend. I do not think there is something I would describe as the ”least effective” aspect
of the course. Thank you for a great semester!
I love you!!! My only suggestion would be to post the PowerPoints before class:)
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▶ I think you were very nice and constructive, however often you would go off on tangents during lecture that
I did not find helpful, and it was distracting from the course. I think the group quizzes helped keep me
accountable.
▶ I don’t have much to offer besides praise honestly. I know it was hard to bare through a class that didn’t want
to respond, but you made the most trying to engage the audience and get through the material in a timely
manner.
▶ This was a great freshman-level logic course. The pieces were well connected. I took this as a junior, so it
seemed quite slow, however, I realize I am not the year of student this is aimed at.
▶ I really enjoyed this class and the instructor structured it so to be simple to understand what is required and
what I will be tested on
▶ This course was great. All the material was meaningful and lectures constantly made me reconsider my though
process.
▶ G
▶ Most effective were your slides and lecturing model, as well as your movement and body language, were
engaging.
▶ The class is ok the powerpoint are not great and can be confusing when he tries to explain what his points
are to the class. In addition the why that he explains the information is not always very logical so it makes it
harder to learn the information from him.
▶ I think having group assignments was one of the best aspects of this class as it provided students with more
opportunities to get to know each other, it also helped a lot when we did not understand a particular topic
and could discuss it with others to clear the confusion.
▶ Group quizzes... I understand the philosophy of working together to solve problems (by the way, there’s other
ways to do this!). But in reality no one cares about the quizzes and it’s mainly me filling it out. There’s
very little collaboration and the quizzes are a terrible metric for a grade. It just makes absolutely no sense maybe it’s to grade less exams? I would get that, but just do proctored individual Canvas quizzes in class then
(autograded). Also, I’d recommend encouraging students to fill out the FCQ so you can process the feedback
and become a better teacher next time (at least pretend like you care!). Don’t say they are flawed and then
proceed to incentivize us to fill it out with grades and explicitly say it’s only for personal gain. And perhaps
most importantly, this class should not be required for CS majors.
▶ the class is pretty hard for 1000 level class i wish we would have done less truth tables. im. a senior and this
is one of the hardest electives i took in uni
▶ I don’t have anything to criticize
▶ I think it could be valuable to have more consistent group discussion when the class is given a question. It
makes people more likely to actually think about the question while also opening conversation with peers.
▶ My favorite part of the course was that you had dual zoom and in person lectures. This allowed me to attend
lectures that I would have not have been able to attend. Thanks for the great semester.
▶ I think that this class would be easier to understand if we had more recitations discussing what we learned in
class because it was hard to understand everything in lecture and then lots of times in was never talked about
later.
▶ I think the lectures were very informative but I struggled transferring the ideas to the word problems we were
meant to complete in the assignments.
▶ Overall, this was a pretty good class experience, only concern I would have is that fundamentally the assignments were excess busy work and would reflect on whether they provide a valuable learning tool.
▶ Really interesting class. Good paradoxes, good overview of the challenges in doing critical thinking along with
a deep dive into logical systems and their limitation. I got more out of it than I expected to.
▶ no idea what he was ever talking about in class, always confused
▶ A bit more clear idea of key information we should have written down for those who learn better with those
pieces to write down.
▶ I wish we got more feedback on assignments there are many questions that I wish I received a rubric for so I
could understand exactly what went wrong.
▶ Personally, I loved this course. I would have liked to see a bit more clarification as to what we were doing
wrong for certain assignments in grading but that’s more related to the TAs possibly?
▶ I loved the lectures and found them to be extremely engaging. I felt they truly furthered my understanding
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and curiosity for the subject.
I really enjoyed the energy that Professor Shear brought to class every day.
Very cool dude
Really liked this professor. His friendly and relatable teaching style was very appreciated.
You are great at explanations and staying on course.
All good!
I really enjoyed the recitations and lectures, although I wish that you included more discussion of the paradoxes
in class or recitation as I found that to be the most interesting part of the course.
Great Course!
Having so many notes on the powerpoint during lecture sometimes makes it hard to make sure I copy down
the important contents of the lecture. A way to distinguish what is important to copy might be helpful.
N/A, course was great!
Address in-lecture questions more so students wouldn’t have to email or ask TA to clarify concepts
Professor Shear was really helpful in my understanding of the material. The class is fairly confusing but he
explained it well and was patient with us. Good professor
I don’t have any, Ted was a fun an engaging professor and made the class quite interesting.
The Instructor was great and class was taught well, there were a few communication gaps that were filled as
the class went on.
He was a great teacher, and did an good job at explaining the material to the class, though he frequently
went off on long tangents. The questions in this fcq do not do a great reflection of the professor, the nature
ofcourse takes away from certain creative liberties in teaching
Ted was always helpful when a student is confused.
Was a good course, don’t have anything to comment on that was particularly ”ineffective”.
Could utilize more real world examples of the application of class concepts but otherwise learned a lot.
You’re awesome! You give examples and make us understand about everything you teach. I had some hard
time understanding the concept at the beginning of the semester but as the semester went on, it got easier
everytime!
Love the course.
Professor Shear accommodated me through a challenging semester which I am extremely grateful for. The
only area where I would suggest an improvement is in his attention to email. It often took weeks to get a
response where I would have needed one in a more timely manner.
I enjoy the group quiz format and your style of teaching.
the only issue i had was the slight lack of organization solid deadlines
I think that Mr Shear teaches this class very well and allowed me to change my way of thinking and made me
more open minded and critical
One of my favorite classes this semester. Classes were engaging and organized. assignments were actually
relevant. The class itself was fun and not made to be stressful for no reason unlike some of my other classes.
Total breath of fresh air.

Figure 6. PHIL 1440-001 Critical Thinking (CU Boulder, Spring 2022)

Total Enrolled: 41

Total Responses: 40
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Completion Rate: 97.56%

Student Comments:
▶ I would have appreciated more time in class spent reviewing materials, such as understanding different examples
of the material we were learning. Further, greater accessible resources outside of class would have been helpful
for test and quiz preparation and getting caught up on material if I wasn’t able to make it to class.
▶ I think the only thing is posting your notes in the future, the speed of lecture with denser concepts made it
hard to take critical notes for concepts. If you could just post your notes after lecture in the future that would
be great.
▶ Very nice guy. Wanted everyone to learn the material and succeed.
▶ I think that you are a good teacher, but I do believe that you can improve in some aspects of lecture. Firstly,
I like the group quizzes, I think that it is a great idea to get the students to collaborate together. Secondly I
think that the assignments are appropriately hard such that they did not stress me to a severe extent and they
allowed me to think back on what we were learning. While these are good, I believe that you need some sort
of script or structure to your lectures. This is because you stutter a lot and sometimes seem unsure how to
continue your sentences leading you do repeat things. I think that this is better when you have slides up as it
allows you to follow a more coherent structure but it is still imperfect. In addition to this, I believe that your
questions to engage the class can be better. For example ”what do you think about this,” is a question you
ask often and is very general and even sometimes not applicable to the current thing that we just discussed.
Overall, I like the class but I believe that having a better structure to follow during lecture and having deeper
more engaging questions would improve my learning and others’ as well.
▶ The instructor teaches well.
▶ Professor Shear was very explanatory in the concepts that were taught in the class and everything I learned
appeared to be useful and was genuinely interesting to talk about in the future. One thing I’d like for Shear to
improve on is getting assignments out on time according to the syllabus given out at the start of the semester,
other than that I really enjoyed the class.
▶ Very good powerpoint presentations. Edward was good at presenting the course material in a way that made
it easy to understand, but sometimes the lectures felt pretty long and drawn out. He dresses well.
▶ Overall I really enjoyed your class. Only thing that I would suggest to improve is trying to stay a little more
focused during class. I felt sometimes you went off on tangents that didn’t really relate to what we were
learning and it could get a little confusing.
▶ Professor Shear did a great job at keeping what is a rather boring Philo course extremely engaging, interesting,
and applicable to many real world instances. The assignments were fair, the time allocation for said assignments
was fair, and best of all - Prof. Shear is understanding and willing to work with students through tough times
in life such as disabilities and other staff issues in my case. Awesome Professor! Lastly, I enjoyed how adept
Prof. Shear was with technology integration - I would actually rate it better than my CSCI course, which is
saying something! Tough courses are always made better by excellent instructors and that’s what we have
here: a standout individual who will only continue to add value to the CU Boulder community and the students
that bank their life on the decisions made there. My only regret is not getting to take more classes with Prof.
Shear! Cheers!
▶ I liked the course a lot! There weren’t any specific things that I’d want changed, besides more consistent
posting of the slides from class.
▶ The aspect of this course that I enjoyed the most was the classroom atmosphere. It usually felt very low
pressure, but still educational, which is something I appreciated a lot with the course. Many times however,
I found it a struggle to engage with the content perhaps as much as I was expected to, and I think the
remedy to this would be opting for more hands-on activities to discover more of the content for ourselves,
rather than the simple lecture and class discussion format. There are certain units that I think we could have
gained a better understanding of if we had more chances to practice them ourselves in class outside of the
assignments. Despite the prominence of this lecture format however, I still enjoyed the material of the course
and the classroom environment that was cultivated during such.
▶ I did enjoy this class and Mr.Shear is a very chill understanding teacher but he still gives a shit which I
appreciate. The one constructive comment I would give is to have an office hour on a Thursday or Friday just
because I wouldn’t get around to assignments or POWs until then and I couldn’t get ahold of him but that’s
also me starting later in the week on work
▶ Effective in assignments to learn about the course material. Could have used more effective visual learning
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techniques to take notes/see and understand.
▶ I liked how Professor Shear made sure we understood the topic before we moved on. Sometimes it was
challenging to understand but he explained in different ways until we understood.
▶ I loved this course it was week thought out and will help me in the future.
▶ A large portion of the class’ success is dependent on class participation. The professor succeeded in getting
this participation when he took a poll for a detailed concept. Participation decreased when he asked broader
questions. It may be useful to flesh out questions before asking them.
▶ I enjoyed learning about prob and truth tables and how they apply to real life. Maybe one thing to do would
be to have a class period dedicated to questions when the big assignments come around?
▶ It was a good class. The assignments were helpful for further understanding the material as well as the in
class group quizzes
▶ The content was always very comprehensive on all aspects of the ideas we were talking about, but sometimes
I felt as if explanations were convoluted or overly verbose and would sometimes make concepts feel more
complicated than they actually were as a trade off for some of the comprehensiveness on the material.
▶ Effective Aspects: -Teacher was easy to work with. -Interesting dialogue during the class really helps critical
thinking skills and challenges previous beliefs. Ineffective Aspects: -Assignments having to be turned in via
paper, I’d rather prefer it be turned in via PDF online. I have multiple classes where I complete something on
paper then turn it in to a website like gradescope which allows the teacher to provide feedback to students as
well online. -Assignments sometimes felt cluttered near the end of the semester and wish it was more spread
out or at least all cluttered in the beginning due to becoming more busy as the semester goes on. There was
not much to complain about, to be honest. I would only change the structure of the class a bit, but other
than that I really enjoyed it.
▶ This course is an easy and relaxing course, sometimes students just need this type of courses.
▶ Great way of explaining
▶ Don’t take attendance for a 9am lecture.
▶ The course was great, I genuinely enjoyed the class, plus, Shear is a super cool professor. My only critique
is I wish there was more transparency with the course curriculum at the beginning of the semester. Up
until the drop deadline, the class felt like my other philosophy courses, as there was no math involved, and
mostly focused on philosophical concepts/theories. However, afterward, the lectures abruptly became less
philosophical, the math & TFL picked up quickly, and I found myself oftentimes getting overwhelmed. I’m
up for the challenge, and I assume most students taking this class are as well - I just wish I had a more
accurate understanding of the curriculum prior to the drop date so I could have managed my schedule better.
For instance, I think getting familiar with TFL within the first two weeks of the class would have given me a
solid understanding of what I would be in for later on down the road. With that said, I probably would have
enrolled in either fewer or easier classes to help free up some more time to allocate to this course. Group
assignments/quizzes definitely helped relieve the workload, however, I feel like I didn’t gain as much from the
course as I would’ve otherwise working alone on assignments/quizzes.
▶ I found that the group quizzes were the most effective parts of this course. It further helped me cement my
knowledge and meet other students in the class. Maybe implement more group activities that then combines
with your traditional lecturing style as I think that would get the best of both worlds.
▶ I think he could make the class a little more interactive at times.
▶ Truthfully I enjoyed the class as it was taught, the only thing that I think could change was interaction between
students more often but there was still a fair portion of that with the group tests. Beyond that, you were very
helpful, had office hours and announced them making them easy to use/find.
▶ I most certainly appreciated Ted’s ability to keep the course engaging! He was truly one of my most understanding professor’s, as most would have ignored my adversities outside of class. He did not hesitate to figure
out alternative’s for his student’s who truly needed it most. He has opened my eyes to the understanding of
logic and critical thinking, and I hope to have another course with him someday!
▶ I appreciate how classes were recorded in case I missed a class for whatever reason. It made catching up for
the next class much smoother and I didn’t feel like I lacked knowledge of content covered. Aside from that,
the entire course schedule being published early made it easy to know what was expected of me at any time
throughout the course.
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Figure 7. PHIL 1440-002 Critical Thinking (CU Boulder, Spring 2022)

Total Enrolled: 39

Total Responses: 35

Completion Rate: 89.74%

Student Comments:
▶ Funny and great teacher to be around, was good at explaining hard topics
▶ I think this class was pretty great, I don’t have really anything negative to say and really just keep doing what
you’re doing. It’s the perfect mix between laid back like in class and the paradoxes, and challenging with
things like the quizzes and the assignments.
▶ This has been an interesting class. Honestly, the subject material for the first 10ish weeks was not new as
I have taken discrete math, probability and statistics, and several ethics classes. Despite this, it was still
interesting, especially towards the end of the semester.
▶ This was a very engaging course with a lot of interaction. The material was interesting and taught in a non
linear way that made it easier to retain.
▶ Ted is a great guy, he does a great job of delving deeper into the concepts we are learning and does an
amazing job making concepts easier to understand with the examples he gives. I appreciate the Paradox of
the Week assignments; they help me to reflect more on concepts that make my brain hurt. I think the number
of our assignments was very manageable and comprehensive. In terms of what could be made more effective,
classroom engagement could be improved. I think it would be fun to incorporate programs like Kahoot or
Quizlet in our in-class discussions. It is hard to get people to engage, so utilizing these tools could provide a
fun outlet for people to share their thoughts and keep them engaged in class. Thanks for having a chill class
this semester!
▶ The slides and problems were very intriguing, and so were the various examples mentioned in the course.
However, something I do have reservations on were the student discussions – it would be great to have some
more input from across the class, as opposed to just a few consistent students.
▶ I think Mr. Shear is generally a good teacher. He knows how to teach the material that is given. Nothing
against him. Just a shame the material he has to teach puts me to sleep and has zero real world application.
▶ Ted Shear is a great teacher, although he may lack a little organization in the giving of assignments, he makes
up for it in the way he teaches the class.
▶ The most effective parts of the course were the assignments and paradoxes of the week, these really helped
cement the concepts learned in lecture and in the readings. The paradoxes of the week also always provided
fun and interesting ways to think about the concepts learned in lecture.
▶ He is really good!
▶ This is a well taught course and I have no complaints
▶ Professor Shear offered an entertaining and engaging learning environment to which I felt comfortable speaking
up, sharing my ideas, and interacting with other classmates.
▶ Ted Shear’s lecture style is great
▶ Ted Shear is a knowledgable and understanding professor. His office hours are very helpful and he tries his
best to explain complex concepts. Assignments are fair and cover applicable concepts that can be applied to
real life situations such as weighing financial situations. PowerPoints were useful to refer back to and they
were informative. My favorite unit was on decision theory. For a class that is required for my major (Computer
Science), I enjoyed taking this class because it taught me to thinking about philosophical situations in different
ways. Class over zoom in the beginning of the year was admittedly very hard to stay engaged with, but being
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in person was much better. It would be nice if there was more engagement with peers or an activity to do
during class to stay more focused.
I liked how understanding he was. Also, that the class was structured in a way to focused on helping the
students.
I liked your teaching style!
You kept the class very engaged, the topic was intriguing. Maybe keep up a bit more with the unit schedule
in the canvas so students can keep up with readings.
The group quizzes were helpful and the Paradox of the Week assignments were always interesting questions
to think about.
Professor Shear was a highly engaging professor who created a good classroom environment for student
engagement. As a class we were taught about many interesting topics and given plenty of opportunities to
discuss them. I enjoyed Professor Shear’s class very much.
I really liked this class. Ted was a good teacher, but I feel as though sometimes he wasn’t completely clear
and direct on the point he was trying to get across to the class. I felt like I got lost more in this class than
others, but I feel like it wasn’t entirely my fault. Other than this, I really liked this class and thought the
material was interesting.
There were a couple times that I felt like if I did not understand something, you didn’t understand why I didn’t
get it, specifically with doing math in my head I felt bad sometimes because it felt like you though it should
be easy for everyone but it was not for me. I really appreciated that you moved me into another section due
to my assaulter being in my original section. I would have liked you to respond to my email notifying you that
my father was hospitalized and I was not sure when I would be back in class. Overall I thought you were a
good professor.
In class discussion seems to have been very effective for learning the content by directing thoughts in certain
directions and then revealing more information not previously accounted.
I really enjoyed that the quizzes were done in groups. I had that for a physics class in high school, and it
was really helpful because although I would study for a quiz, sometimes I would forget a small but important
detail. The group quizzes more realistically utilize collaboration that ideally all of us will experience in the
future... I do think however that a random shuffle of groups each quiz would be more effective, in order to
prevent some from depending on other classmates to carry them through each quiz...
Opening the lecture to the students instead of just lecturing the entire time was effective. It was nice to be
able to be a part of the conversation.
I think the group quizzes were a wonderful way for students to apply what we learned in class while doing so
in a collaborative way.
Over all the classroom atmosphere is great, there is constant discussion and collaboration. The one thing I
would’ve liked to see during my time in this class is some more online access to material we use in class.
I thought the POWs were kind of a waste of time and I would’ve liked more feedback on the homework.
You were a very enjoyable teacher to have and made the course enjoyable to learn.

Figure 8. PHIL 2160-001 Ethics & Information Technology (CU Boulder, Fall 2021)

Total Enrolled: 35

Total Responses: 6
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Completion Rate: 17.14%

Student Comments:
▶ Thank you for a great semester was interesting topic to read about i just wish the reading wasnt so extensive
mix up the assignments maybe
▶ I found that the days where we would break off into smaller groups discuss then regroup and discuss the topic
really were helpful for me, as someone who is quieter. Thank you for a great semester!
▶ The most effective aspect of this course was the accessible way the material and important terminology was
taught and explained in class. The least effective aspect of this course was the amount of reading every week;
It was quite overwhelming having to read a philosophy paper for almost every class.
▶ The professor for this course was great!
Figure 9. PHIL 2160-002 Ethics & Information Technology (CU Boulder, Fall 2021)

Total Enrolled: 37

Total Responses: 10

Completion Rate: 27.03%

Student Comments:
▶ It was difficult to keep up with the grades and assignments this semester when assignments took a while to be
returned or weren’t returned at all. I have no idea what any of my reading question grades are, for example.
That’s a minor complaint, but it has just made it a little difficult to get the bigger picture of where I’m at in
the class.
▶ this was defiantly one of the most interesting classes that I have taken. the assignments and clarity of
information were easy to find and understand what was needed to be done. I enjoyed the class and found it
very fascinating.
▶ Awesome professor and leader of discussion. Thank you
▶ loved this class. The workload was perfect and the material was intestine. One thing that I would change
would to pick more topics that are relevant to us. Loved the self driving cars and the crypto currency topics.
Also the gaming topic was also cool. I like when you ask ethics questions and scenarios then we discuss.
Thanks ted, Kaiden Braesch
▶ He is a great professor. He cares about students deeply and is great at initiating discussions and posing
questions that make his students think about the material. Very approachable and smart. I enjoyed this
course very much. The only thing I would change is part of the readings in the big data module of the course.
All of them covered the topic of bias exclusively. That is clearly not the only ethical issue with regards to big
data, so I would add some other readings that cover different aspects of it.
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Figure 10. PHIL 2440-001 Symbolic Logic (CU Boulder, Fall 2021)

Total Enrolled: 36

Total Responses: 11

Completion Rate: 30.56%

Student Comments:
▶ Was very engaging and make the class a lot of fun for lack of better words. Explained it in a way that it was
a critical thinking game and puzzle and had fun while ensure we all understood the material
▶ Sometimes you get caught up in theoretical discussions and stray from the skills we’re supposed to be learning.
Also, the class felt a bit disorganized and hard to plan around haha.
▶ Overall, this class was a very interesting and different perspective of logic from the one I typically get as a
Computer Science student. My only real constructive comment is that I learned best when we were working
through tough examples of FOL or the other logic systems as a class, and there were a few units where we
didn’t do that as much as others.
▶ I found this class to be very limited in its content - every lecture was just a repetition of or explanation of
that day’s reading
▶ perhaps hold students to a higher standard with the readings if when there are group quizzes it is less likely
that the only person who reads will be doing the most work without a way for them to check their answers
with the group
▶ I liked the class a lot more than I thought I would. There were times I was frustrated (the problem sets) but
I actually appreciated being challenged in the end. Thanks for being fair with the grading.
▶ Disorganized, poor planning, inept. Ted did not even try to follow the syllabus. He said we would have close to
30 assignments and I believe we are ending the semester with 8. He clearly does not know how he will remedy
his lack of planning and will not give us a straight answer as to how our grading scale will now work. He
copies and pastes from the textbook’s answer key and even when he does that, he gets problems wrong. He
is incapable of allowing original thought and if someone challenges his logic, he shuts down the conversation.
Ted is not an effective teacher. Essentially his teaching strategy is to narrate the textbook. From day one,
his syllabus and planning have been problematic. Someone should take a look at his job performance.
▶ I did learn a lot this semester! I think it would have been helpful to have some of the grading in canvas sooner
so we could know where we stand in the class. Also some of the quizzes felt a little unfair because we had
not gone over the types of questions in class. Thank you for not grading too hard in those cases.
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Figure 11. PHIL 1440-005 Critical Thinking (CU Boulder, Fall 2021)

Total Enrolled: 39

Total Responses: 8

Completion Rate: 20.51%

Student Comments:
▶ Please please please offer more assignments and work more with the students in class. One thing i struggled
with the most is not doing good on one assignment and not being able to get my grade up because of the
lack of assignments.
▶ Understands the material and explains it very well. I would like to have a few more assignments but overall I
enjoyed the class and the work.
▶ I loved the class and the teacher! The content was super interesting and Ted was an awesome dude to have
as the professor. But the one thing I would liked to see more was communication about assignments (or lack
of). Just a simple canvas notification that there wasn’t gonna be a video or assignment for the week would
have been really nice!
▶ I think that It would be beneficial if we went over how to interpret the POWs because at many times I feel
pretty lost while doing them. Other than that I feel like he is good at explaining how to the work.
▶ A lot of the classwork listed on the syllabus wasn’t given or would say he’ll post class work but doesn’t. Not
a complaint on my part but just something I noticed.
▶ At the beginning of the class, we were told that we’d have weekly assignments, and 3 tests spread throughout
the semester, however as the end of the semester nears, we’ve had around 6 assignments total, and not a
single test. I feel like it would have been better if there were more assignments for my grade overall. A lot
of the time it felt like this class barely existed since I just showed up once a week and never thought about it
otherwise.
Figure 12. PHIL 4400-001 Philosophy of Science (CU Boulder, Spring 2021)

Total Enrolled: 22

Total Responses: 12

Completion Rate: 54.55%

Student Comments:
▶ good seminar presentation
▶ I really enjoyed this course and thought Ted did a wonderful job. Some more structure may have been nice
but under normal circumstances I think even that would have been fine.
▶ Wonderful person, teaching could use a lot of work, particularly structure of the course. Having only two
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assignments for the course (a presentation and a final paper) is really disconcerting to say the least, especially
when no grades AT ALL are entered into the gradebook until the final paper is graded. That is unacceptable.
Also each reading was presented by a student, so the majority of the class was taught by the students. I
understand that it’s Covid times, and he’s likely got many other classes to handle, and his justification for
the format was that it would mirror a graduate seminar, but it really felt like he was trying to avoid teaching
this class. Students prepared 95% of the lectures and the ones he did teach were delivered seemingly off the
cuff with no preparation since there were no slides or structure to his discussion, he would just monologue
meanderingly for the time of the class, often stumbling over his words and finishing with ”so yeah” without
actually explaining anything, admitting that it has been a while since he has gone over the readings we were
discussing. That may seem harsh, but we pay a lot for classes, and what we are really paying for is the expertise
of the professors since we can get every other aspect of the class elsewhere for cheaper. So when I do not
receive 95% of what I am paying for (the insight of the professor) I feel like I am being royally ripped off. I
would have been better off just reading a phil of science textbook bought off of Amazon (which I have done
and learned lightyears more) and would have saved over $1000 dollars. Again, that is quite brutally honest,
but I came here to learn from a teacher and Ted performed abysmally as one. I would not recommend him to
teach in the future if this is how he ”teaches” all of his classes.
This was a fun class! It was difficult, but the discussion based classes really helped me learn. I think that maybe
it would be worthwhile to have two essays instead of one large term paper. Otherwise, this was wonderful.
I really enjoyed the way the course developed through the readings. It was super engaging and helped me feel
like I understood what was going on.
Professor Shear fostered an excellent environment for discussion and was very accommodating for students
during, what I consider, a very difficult semester. The materials of the course were challenging, which required
one to critical apply concepts over the semester to comprehend various sources of information. I found the
discussion style class to be an awesome vehicle of learning for this course.
He is a professor that allows us to develop our own thoughts while guiding us to stay on track. He is
understanding, thought-provoking, welcoming, and invites students to share thoughts confidently, even when
the thought is incomplete or may be incorrect. He facilitates a classroom of respect and generates meaningful
discussion. I’ve been incredibly satisfied as a student in this class, and feel that I’ve enriched my learning in
it.
Professor Shear was excellent. He was not only willing to offer his time and advice to any student which
sought it, but he was exceptionally proactive in providing students with the foundation to engage with what
we generally considered to be very difficult readings. He also ensured the atmosphere during class discussions
was one which encouraged and rewarded engagement with the readings and other students. His class exposed
me to areas of Philosophy which I had not been exposed to before and while I had some criticisms of some
of the texts, the questions and disagreements I had were able to be aired in a productive and meaningful way
- something which seems to be a reasonable benchmark for exceptional educators and philosophers. If I had
more time before graduating I would absolutely take a class with professor Shear again - perfect 5/7.
Wish I had this course in person. This was a very well run class with interesting topics. The daily presentation
format was good.
Professor Ted Shear did a wonderful job at teaching online. The way he set up the class, encouraged all
students to actively engage themselves in class discussion. I enjoy this class very much.
- I enjoyed the seminar-style classes, especially with students presenting on each paper we read. - I really
appreciated how available and willing you were to meet and provide feedback on our presentations and papers!
- The psychedelics content was a very interesting conclusion to our previous discussions! - I liked the presentations that had two people presenting, and I think they facilitated some more discussion with the class, so it
might be helpful to have all group presentations and each person does 2 presentations in the semester?
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Figure 13. PHIL 2170-001 Ethics & Economics (CU Boulder, Spring 2021)

Total Enrolled: 29

Total Responses: 15

Completion Rate: 55.17%

Student Comments:
▶ I really enjoyed this course, I took it as a last-minute kinda thing due to lack of schedule planning, but I am
pleased with the outcome of my choice. Even though I may not liked all of the topics, I can say that I learned
something. I was very successful in my learning.
▶ Great professor, kind and engaging with students
▶ I think that you and the class would be better served through the use of Jamboards rather than the whiteboard
you’ve been using, and while I appreciate the content of the student presentations they have been dragging
on for too long in my humble opinion.
▶ 10/10
▶ I think that this was a very stimulating class and well set up.
▶ The only thing I didnt like is that the instructor used hand written notes on the computer while screen sharing,
rather than typing, which made some note taking more challenging to read.
▶ I really enjoyed this class and you made it worth while.
▶ Hard to think of anything. Maybe add more graded assignments so that the midterm/presentation/paper
aren’t so heavy.
▶ Ted was a great professor - funny and smart. My one critique is that is took him so damn long to post and
grade assignments. We literally had 3 - yep, that’s it - the entire semester - one oral presentation early on
with a classmate, which, as of writing, is still not graded, one midterm that took a while to post and grade,
and then a final paper. The class was kind of interesting; I just wish there were more assignments to make it
easier on, and leverage, our grade. But, I guess that’s what grad school is like, so whatever. Ted was always
available to answer questions, which helped. I wish this course was designed around more active instructor
lecture (e.g. prepared slides) and less passive individual reading. Sometimes, I felt like the class was really
lost (because no one seemed to be participating and the professor seemed to be lecturing to himself), and we
weren’t as engaged as we could’ve been. I’m not an economics major, so I feel I really could’ve benefitted
from more substantive instruction (e.g. this is how economics works, and here’s where we see examples of
certain types in society today), rather than what we did. I didn’t like a lot of the readings and thought some
of them were difficult to read and fairly bland and boring.
▶ I appreciate the way that you were able to lead us into deeper thinking of problems that seems to have an
obvious answer but there are actually different concepts involved behind it that are worth discussing. However,
I did not enjoy this class, so I will mention some of my observations and offer some suggestions. About lectures,
you tend to break up your sentences very frequently which makes it extremely hard for me to follow. And
you like to use the whiteboard to write down points that you talked about but oftentimes you also had to
pause and write and the handwriting is not always clear, so I don’t understand why wouldn’t you simply use
a few PowerPoint slides that are prepared beforehand? For that would be a lot easier to follow and we won’t
have to wait for you to write. About the content of this course, I feel like it’s a lot more economic-based
than ethics. I don’t have a background in studying economy, the reason I took this class was because I took
another ethics class last semester and it was amazing. However, in this class I feel like oftentimes there is one
specific view or standpoint that you want to lead us to, instead of helping us to develop our own thoughts
and views. One of the reasons why the previous ethics class I took was so good is that the professor was able
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to help us develop and elaborate our thoughts, so I suggest you can also start doing that. The last thing is
that I don’t appreciate having my course grade as N/A until 3 weeks before the semester ends, I had no idea
where I’m at with this course. You delayed 2 weeks to give out the midterms and took you a long time to get
it back to us, and you mentioned you would give out the finals a month before it is due but you didn’t. As a
student, these are things that are very frustrating and make it very hard to balance my study on this course. I
understand if there were other things occupying you, but if they weren’t sudden things you could’ve managed
your schedule accordingly so that you won’t have to give out false expectations to students. That being said,
I do appreciate your willingness and flexibility to give out extensions on the midterm and offered help.
▶ He is great at teaching! I like the heated discussions in class.
Figure 14. PHIL 1440-001 Critical Thinking (CU Boulder, Spring 2021)

Total Enrolled: 39

Total Responses: 27

Completion Rate: 69.23%

Student Comments:
▶ Edward was a fun teacher. Even when students didn’t want to talk he would always break the silence and we
would get back on track. he explains the material very well and would take a class with him again
▶ Professor Shear is a fantastic philosophy teacher. His classes highly encourage critical thinking about philosophy, which I found to be very interesting. 10/10!
▶ bro, I don’t know what you were going through. But it completely affected my learning experience for this
course and I am sure many of my peers would agree.
▶ This course was a bit all over the place for me. I felt really engaged in the beginning and attended live lectures
regularly in order to discuss or listen to the discussion on the past reading or homework. As the semester
went on, you stopped giving homework and readings as often and to be honest, it made me less likely to
come to live lecture. I feel like you could really benefit from an attendance policy honestly and it would
really help to stimulate your students. Discussions were also sometimes great and sometimes overly confusing.
Breakout rooms to discuss with students individually would also really help create a more interactive classroom
environment. I also know this is one of your early semesters as a professor and as a result this jump to online
was super unexpected and unconventional and in that regard I can at least say you were very understanding
and open to the stressful circumstances.
▶ The most effective aspect of this course was the lectures, they were definitely quite a lifeline and I didn’t feel
as though I needed to do much else since the lectures were always insightful. The least effective aspect of this
course was organization, I was frequently confused as to when deadlines were.
▶ The light work load didn’t take away from the learning ability and made it a lot less stressful, especially
considering our other courses.
▶ Everything was good in my opinion.
▶ Really great instruction methods. The interactions with the class really makes even remote learning still feel
personal.
▶ Not a lot of opportunities to prove my understanding of the course– hate to ask for more homework, but I
didn’t know where I stood in the class a lot of the time. Lecture and readings were great though.
▶ I really like Ted and I’m sure his class is much more engaging in person. This semester was just hard to do
online
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▶ This was a great course and I think you did a great job teaching it especially with all the challenges due to
covid.
▶ I like that your joking attitude enhances the class and gets me interested in the content much more frequently
than in my other classes.
▶ I am really grateful that you taught in a way that reflected the pandemic, and was super understandable to
your students. This made me really appreciate you as a professor. However the material of this course wasn’t
that interesting, and sadly this made me lose focus a majority of the time. I bet if it weren’t for online class
and if we were all in-person, I would’ve thoroughly enjoyed this class much more.
▶ Professor Shear utilized his resources and presented the content in a method that allowed me to better
understand and transfer the material.
▶ A very nice professor, respectful, and highly intelligent. I often had no idea what he was talking about, but
the way that classes are structured during covid doesn’t favor his style of lecture.
Figure 15. PHIL 1440-002 Critical Thinking (CU Boulder, Spring 2021)

Total Enrolled: 44

Total Responses: 22

Completion Rate: 50%

Student Comments:
▶ He was a great teacher, the only thing that I thought he would’ve done in this class is to make students turn
on their cameras by making it mandatory. I loved this class but it would’ve been better with more interaction.
▶ Ted is a great professor. His authenticity and desire to listen to and explore the ideas of the class in regards
to the course content is refreshing and engaging.
▶ The lectures were pretty dull in my opinion, it was hard to pay attention.
▶ I wish we had more assignments in the grade book. The grade book did not have that much so it was very
easy for it to drop dramatically because of one bad grade on an assignment or a quiz. I also emailed the
professor twice about the same thing but I did not get a response either time.
▶ I think overall you are a very caring individual who cares about the state/health of their students. However I
think the one thing you could really work on is being prompt about uploading quizzes, hw, video assignments,
etc. There were several occasions where you told us you would do something at a specified date only to delay
it for multiple days.
▶ You’re class was great and one of my favorites this semester even through online learning!
▶ A lot of lecturing that was hard to follow and stay engaged with. Some breakout room and working together
with other students would be very beneficial.
▶ I believe that Professor Shear is a great teacher. Although his response time to emails could use some work,
he always does his best to get back to you on any questions related to the course. He could also use some
work on including the class more in discussions. I think breakout rooms would be helpful as to insure class
participation.
▶ Ted always let us talk and contribute ideas during lecture and made the examples interesting. All this led to
a very collaborative and enjoyable class.
▶ I really enjoyed this class! Thank you for being so understanding and flexible this semester, I appreciate it!
You made the content of the course entertaining and thought-provoking as well!
▶ The most effective aspect of the course that Professor Shear presented was truly making us think outside of
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the box and also think about a topic in a manner that was unorthodox. The difficulty of the POWs and the
effectiveness of them proves this point.
▶ It was a little difficult to pay attention sometimes when we would talk about the same topic for a long period
of time, but this is difficult to judge in an online setting. In person I am sure this would not be an issue!
▶ It would’ve been good to have a few more assignments to check my knowledge and make sure that I am
understanding the material correctly.
▶ I liked the connection and use of real world examples in lecture. That helped a lot while learning the material
Figure 16. PHIL 1440-100 Critical Thinking (CU Boulder, Fall 2020)

Total Enrolled: 141

Total Responses: 36

Completion Rate: 25.53%

Student Comments:
▶ You made this course really fun! I enjoyed it. The only thing I have is maybe to work on the classes over
zoom. Sometimes the thoughts and flow went a little bit all over. If there was more of a structure to it I
think it would make a little more sense. Besides that it was a great class thank you!
▶ Ted is goated in my books. It was very apparent he cared about his students more so than any other teacher
I’ve had. The only thing I can say is that he should probably invest in a tablet and stylus to make his notes
more legible.
▶ None, good class
▶ The only constructive thing that I have to say is that the way the class was taught was a little difficult to
track. With the handwritten notes on the screen, they were sometimes not clear and hard for me to read and
track.
▶ He was the single most thoughtful and carry teacher I have ever had. He prioritized the well-being and concerns
of the students over everything. He wanted to make sure that everyone was in a mental state that could most
effectively learn. He taught us well and had very helpful assignments. Some of the paradox assignments were
worded terribly and I had trouble interpreting the assignment and got some unsatisfactory grades early on but
I was able to round them out as the year went on. I think we might need a little more guidance on those
quizzes early on but your class was nice and enjoyable and I wish you the very best. Thanks for being a teacher
that cares more about their students than grades or money.
▶ I thought Ted did a great job with this course given the circumstances of this semester.
▶ Ted is a great instructor. Towards the beginning of the semester, he would waste a lot of time talking about
random stuff with the students before class, but that got toned down by a lot as the semester progressed.
The entire time, Ted was mindful of everything happening around us and would adjust the class accordingly.
▶ I would say that my least favorite part of this course was how long it took for class to get going. It seemed
like we would spend about 10-15 minutes every day at the beginning of lecture just talking about random stuff
before we started diving into the actual material for the day. Because of this, it felt like we covered hardly any
material over the course of the semester. I was rather disappointed in the pace of the class as it felt too slow
and it felt like we only covered some of the topics at a surface level. Topics we covered in 2-3 days could have
been covered in 1 day if we progressed a normal pace. The pace of this class felt like a high school gen ed
class. My advice would be to start class immediately and assign more homework assignments so that students
can more frequently practice the material at hand. While I do appreciate the professor reducing the amount
of assignments due to the stressful nature of this semester, I still think that the higher priority is to learn the
25/58

material and I felt like we did not do a whole lot of learning this semester.
▶ Professor Shear is very professional, and explains the material in an easy to understand fashion. Professor
Shear also is great at keeping engagement.
▶ The Midterm was more challenging than all other class work by a lot.
▶ I LIKE THE CLASS.
▶ Ted made this class very interesting. Ted is also very caring and was one of the only professors who put
thought into our assignments giving the current circumstance-s.
▶ I really enjoyed this class and Professor Shear has been my favorite professor at CU thus far. He gave great
lectures and cared about his students very much, there were various occasions which he would extend deadlines
for assignments based on external stress factors students had spoken about during class. Professor Shear also
used multiple different learning methods such as group work and zoom surveys during lectures to aid in student
learning. He also often spoke and discussed current issues in a professional and unbiased manner before lectures
allowing students to connect with him and built a sense of community between the students and TA’s.
▶ maybe find another way to write notes in zoom lecture as they can be kind of hard to read. also when
explaining new concepts maybe not just write the definition and talk about it - but talk about the concept
and allow students in groups to further discuss that way it’s more engaging and less like doing vocabulary
▶ This course was quite difficult for me but I appreciated the professor’s lectures and how he created an environment that made it comfortable to ask questions. I also appreciated how compassionate the professor was
to us given all of the stress that this year has brought. My one piece of feedback though is that I haven’t
received any feedback on work I’ve submitted, it has only been a grade and I am not sure how to improve
or what to fix or how to fix what I have gotten wrong on assignments. I also think that the paradox of the
week assignment had difficult timing concerning the due date and wish it was available from Monday to Friday
instead of Thursday to Sunday. Other than that I thought the professor did really well.
▶ He is very helpful and friendly. The most effective aspects of this course are learning about Prepositional
Logic, Probability theory and many more. Paradox almost every week, group quizzes are also effective aspects
of this course.
▶ The lectures felt more engaging than other lectures through relatable and interesting polls and ties in to our
personal lives.
▶ I would have learnt a lot more if the course was structured with more video quizzes on my own and then
practice problems in lecture. I definitely would have paid more attention.
▶ Probably the nicest professor ever until you start talking about anything politically related and he is extremely
biased and will let other extremely biased students talk for way longer than they should. It was all okay until
this last few weeks of class where he really let his opinions show. This class was hard and graded very strictly
but I did learn a lot, just wish there was less of a bias and would understand and respect students point of
view about different political views... for example maybe don’t use slurs to describe people with different
points of view. We get it, this is Boulder, it is a completely liberal school but there should still be respect,
especially from professors for right wing views and ideas to be respectfully talked about and debated in class
just like liberal views were. I felt attacked many times in this class and was not defended by the professor, or
was directly offended by the professor. I am not saying this because I got a bad grade in the class, I was just
seriously offended many times and it really made me skeptical of all PHIL courses now.
▶ Most effective: Lectures often covered topic in depth and allowed students to discuss said topics. Least
effective: Not a ton of examples provided, it would have been nice to go over more questions in lecture.
▶ Professor Shear was very understanding and helpful about our lives as students which definitely left a lasting
positive impact.
▶ I still don’t get why you used probability tables instead of just teaching probability the normal way, I found
probability tables much harder and wish I could’ve just done normal probability.
▶ This professor was very understanding of the situation and challenges facing the class. He was active with
students and always gave a satisfying response. The only thing I would recommend is that if you plan to not
post an assignment or postpone something to have sent an email out to the class before it was supposed to
be posted.
▶ I greatly appreciate the leniency you gave on lots of the assignments this semester because of COVID. One
thing is that it would have been nice if you used a tablet and stylus or something other than a mouse to write
during lectures. Anyone who writes with a mouse is slower and less legible.
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▶ Make lectures more interactive between students possibly
▶ The white board was a helpful visual in knowing what was going on, and I liked the zoom polls in the beginning
of class.
▶ One thing that I found most effective were the group quizzes. It provided us to work in groups and have the
opportunity to consult with someone if some questions did not make sense to me or if I was hesitant about
an answer. One thing that I found least effective were the live lectures because I am not one to ask questions
during in the bigger sized classed and so I did enjoy the recorded lectures. Going back and rewatching the
videos worked better for me and my schedule because I had the ability to pause, rewind, or speed up the
videos and watch them when it was most convenient.
▶ Ted was one of the best teachers I have had in my school career. He always taught effectively, and most
importantly, prioritized the students’ well being above the content of the class. Please give him a raise.
Figure 17. PHIL 1440-003 Critical Thinking (CU Boulder, Fall 2020)

Total Enrolled: 36

Total Responses: 12

Completion Rate: 33.33%

Student Comments:
▶ I really liked this course. The material was engaging and the homework load was minimal. Even when there
was homework, I looked forward to doing them because learning about logical paradoxes are really interesting
to me. The mode of instruction for this class was really good with you lecturing but still looking a lot at the
chat to see if the class had any questions. I don’t think that there was anything that did not work in this
class. The lectures, quizzes, and homework all complemented each other really well.
▶ What an amazing instructor. You could tell he knew what he was teaching and managed to do it in a fun
manner which reflected on the students who constantly showed how much they appreciated him and the class.
▶ This was one of my favorite classes this semester because Ted made all the topics interesting and had a very
good teaching style.
▶ Dr. Shear is an incredible professor and truly cares about his students comprehension of material over anything
and gave me priceless help on my paper for the final project.
▶ I loved the course, you were so engaging and made me look forward to each class. All the crazy and funny
conversations that happened throughout the semester were so fun.
▶ The only class I looked forward to this semester. I loved the way you taught the material and without your
class I would dread going to every class every week.
▶ The most important thing I would improve is handwriting. Sometimes it was difficult to understand the notes.
Other than that, the class was great through zoom.
▶ Because the final is cumulative if there is time to review or revisit prior material as a class that would be cool.
▶ Edward Shear was good
▶ I really enjoyed our professor for this class and felt like he made the most out of the circumstances that arose
throughout the semester with covid, and things that come up in our daily lives. He was very respectful of his
students, and would really make it known that he cares and wants to work with us individually so that we
can all succeed in his class. Lectures were very clear and easy to follow, albeit a little slow in pace, although
that might be a personal preference kind of thing. He would often work to extend assignment deadlines or be
reasonable with due dates due to outside circumstances arising, and again he really put in the effort to let his
students and myself know that he really cares for us and our academic success. I know that it’s his first time
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teaching with everything online, and he worked diligently to provide us with any resources outside of class
that werent too taxing and ultimately provided extra help with the content he was teaching in classes. I really
liked the video quiz’s as well, it was nice being able to listen to him talk about a subject for a few minutes
at a time, then being quized throughout the video on content he was discussing. Overall, i am happy to have
had this class with Edward Shear, he is awesome.
Figure 18. PHIL 2170-001 Ethics & Economics (CU Boulder, Fall 2020)

Total Enrolled: 37

Total Responses: 10

Completion Rate: 27.03%

Student Comments:
▶ It was a disorganized class overall, and there isnt much that I took away from this class. The instructor is
really nice though.
▶ I loved your course!! Thank you for everything!
▶ I would like to see quicker responses or responses at all through email.
▶ This class would be fine in person. But it is disastrously boring and slow online. Nobody wants to speak up in
class because nobody understands the reading material half the time (and some of the readings are FAR too
long). Getting talked at by your computer for an hour is a waste of time, especially when it feels like there is
no incentive to speak up or contribute in class.
▶ In the future, please have better organization with the class. I thought this class was good for the most part
but what really annoyed me was having the midterm date moved around so often. Then the final date it was
set for was the most inconvenient time during the class as I had three other midterms to take during that
week long period. Had I expected the test to be that week initially, then I could have planned and been more
prepared rather than having to change my study schedules and wing it. Then we were also suppose to have
reading quizzes that never happened which I hope just ends up being a free 100 and grade boost. Also I know
you hate how no one talks in class but maybe in future classes, require webcams to be turned on so students
can’t ignore class. edit: now you cannot open the final whenever you said you would? this class is a complete
organizational disaster.
Figure 19. PHI 128 Rationality (UC Davis, Summer 2016)

Total Enrolled: 28

Total Responses: 28
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Completion Rate: 100%

Student Comments:
▶ some parts of notes could include more than one example to show similar situations
▶ By far one of the best professors I’ve had in the philosophy department. He’s genuinely very sweet and
passionate. I think a lot of professors can learn a thing or two from him and his humbleness :)
▶ More notes and examples and definition
▶ Ted is a great person and he really cares about his students and the material, which makes a meaningful
difference in a student’s education. He was always available to students with questions both in office hours
and after class. I wished more professors embodied those important qualities. He always came to class prepared
and on time, and made learning difficult material possible for all. His class is one of my most favorite classes
ever taken at UCD.
▶ Great professor, knows his stuff.
▶ He knows the end goal and what he wants us to know, but sometimes it gets cluttered in his explanation.
▶ Keeping the discussion a bit more narrow will help a new student follow the train of thought.
▶ I really believe that Professor Shear should be a staple in the Philosophy department here at UC Davis!
▶ He is amazing and makes a topic often people misunderstand very fun , and clear . He gives great examples
and is open to students asking questions when unclear. The flow of the class and how transition in topics
related were very well presented . Great course and amazing professor . Going to miss this class very much .
▶ Ted gives many scenarios that help clarify the difficult concepts that we have to grasp.
▶ Instructor really engages his students in learning the material during lecture. Although this may be detrimental
for those who do no attend lecture, it is also an added benefit and incentive to attended it. He makes the
class material very intriguing and intellectually stimulating.
▶ I feel like the class needs a little more structure. The class notes were all over the place, and the online notes
were not very helpful. The wording on the midterms was VERY confusing, especially for students who’s first
language is not English. Also I found it unfair to have a midterm & paper due around the same time. Some
students are taking more than 1 or 2 summer courses, and it was really difficult getting all that work done
during a short amount of time.
▶ I liked it!
▶ Made the course fun.
▶ The material was confusing for those students who were not Philosophy majors, but Ted attempted to work
with those students to help them to understand.
▶ Ted has mastered the subject of rationality and it shows in lecture. Sometimes his explanations can be a bit
confusing but he is always willing to clarify.
▶ Great course and great professor. Professor Shear has an enthusiasim on teaching and the subject of the course.
However, what he was delivering was way too vague and abstract. Things we learn are hardly applicable in
real life. He made this class into a statistic and probablity math class, which most of the students do not
enjoy. Assignments and take home midterms that were given were not the material that he taught in class
nor from any handout.
▶ All in all, great professor for what he knows of, but not so great on delivering course material to the students.
▶ Ted Shear is a great instructor. His teaching style is clear and concise in explanation of the rationality concepts.
▶ The only aspect of the class I did not like was the lack of a textbook. While the posted class notes online were
useful, they did not provide enough. It would have been helpful to have both a standard required textbook
and the posted class notes.
▶ If I didn’t need to take 3 classes this summer session I would have attended more, as this was by far my most
interesting class. I took a critical thinking class in community college that covered basic topics of what we
did in this class, and that class was one of my favorites from back then. I think philosophy in general is a very
interesting topic, but when it is taught it requires a good teacher to make it interesting for the class. I think
that you had a strong effect on why the class was interesting. I feel like I learned a lot and it was interesting
to listen and answer questions during class.
▶ My only criticism is that I would like some of the online material to be a bit clearer, or transcribed in some way
because the source material is a lot harder to understand compared to how it is presented in class. Granted,
this was mainly an issue because of my attendance since I had to catch up using online material, so it may
not be a completely valid criticism.
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▶ Thanks for the class.
▶ The course is very complex and I found it to be more of a challenge than I had originally planned for. However,
Ted is very knowledgeable about the subject and his enthusiasm for it definitely helps with most aspects of
the course. However, Ted’s clarity in lecture may be lost when he is trying to explain a very complex idea.
Regardless, he was very happy to lend assistance when he was approached and he was more than happy to
provide further explanations to concepts that I did not understand the first time. Overall, he is an excellent
teacher.
▶ The questions for the practice problems in class and the second midterm at times/certain questions were
ambiguous or unclear.
▶ As someone who has only taken philosophy 07, I was extremely worried I would fall behind in class since it
was an upper division course. However, the professor made the course easy to follow and understand. The
lectures followed by the quizzes really helped me understand the concepts a lot better. Plus, the professor
was always available after class. During office hours he was helpful whenever I had questions. It was a very
interesting course!
▶ Was available to meet out of office hours.
▶ Ted is an absolutely amazing instructor. He is attentive to the needs of students. He makes sure students are
equipped with all the materials needed to master the subject, he is readily available by email when needed,
and he takes great care to explain concepts with clarity.
▶ Very scattered teaching methods. Subject matter was presented in a confusing manner. Should stick to a
syllabus. Often I had no idea what the professor was talking about. The class had little participation, and his
answering of questions only confused me more. Please have more interaction/ discussion. More small group
activity that is checked up on by professor.
Figure 20. PHI 005 Critical Reasoning (UC Davis, Summer 2015)

Total Enrolled: 18

Total Responses: 12

Completion Rate: 66.66%

Student Comments:
▶ - didn’t feel like probability was effetive; hard to understand but overall enjoyed the class - always answered
emails/questions - knew material
▶ Nice person, it’s a fun class
▶ Really enjoyed lectures, was very helpful on things also
▶ - Instructor was very effective in his lessons - was easy to contact - always made himself available to help out
▶ I think Ted is a great teacher and understands his students’ needs. Sometimes things are a little unclear but
that may partially be because this is a philosophy course. However, he does tend to surrender when a student
tries to prove him wrong. I wish he would stick w/ his original answer in this case b/c it can get confusing.
Passionate & overall great teacher!
▶ He is organized and knowledgeable however some of the material could have used more clarification. Also
sometimes misunderstood students questions but overall, good.
▶ - Did a wonderful job explaining - wish he had posted the notes a little bit faster - other than that I thoroughly
enjoyed his class
▶ This course was really good. I learned a lot and the class was well organized and easy to follow.
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Figure 21. PHI 001 Introduction to Philosophy (UC Davis, Summer 2014)

Total Enrolled: 27

Total Responses: 20

Completion Rate: 74.07%

Student Comments:
▶ I think this course can help any student in any courses as it can help students to think critically on the subjects
they are studying. Also this class can help students provide an insight about the complexity of the world.
▶ Thorough course for an intro to philosophy.
▶ The course was somewhat enlightening on ways to think of the world. It helps to give new perspectives on
things.
▶ Ted is very enthusiastic to students’ questions and always encourages us to think!
▶ Professor Ted Shear provided provided a great intro regarding what is philosophy is really about. He is very
patient and understanding towards his students. Also the examples or simplification Professor Ted used in
class is very helpful and makes it easy to grasp certain subjects in Philosophy 001.
▶ Ted did a exceptional job in planning the course out. He was able to successfully challenge me academically
and I’m now much more interested in philosophy after taking the course.
▶ The instructors knowledge on the subject was very impressive. No matter how many questions were asked
in a way that would seem provoking, he held his composure and answered them to the best of his ability.
He was also very enthusiastic during his lecture and helped to spark interest in the class. However, I feel his
use of highly intricate formulas made the lectures a little challenging to follow. Sometimes I felt completely
lost. Maybe if he can lecture with a little more simplicity, perhaps it would go smoother. After all, it is an
introductory class.
▶ Shear’s work as an instructor for this course was amazing. His ability to teach the subject to us in class
proved to be very fluid and simple, taking things like paradoxes that were very complicated to read through
and difficult to understand and making them seem like perfect common sense by explaining it himself. Also,
the atmosphere he created in the classroom was very open and made it much easier to speak up and comment
on the discussion topic than I’ve felt in other classes. In fact, I’ve probably never raised my hand so many
times before in any class than I have in this one.
Figure 22. PHI 012 Introduction to Symbolic Logic (UC Davis, Spring 2014)

Total Enrolled: 70

Total Responses: 49
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Completion Rate: 70%

Student Comments:
▶ He was extremely unhelpful, anything I learned I taught myself
▶ N/a
▶ Shear knows the material, there’s no doubt about that. However the way in which he teaches the material is
at his own preference. I personally feel since he does know the material shouldn’t he first be able to explain
how to solve problems in simple language that everyone can understand. Then use the logic terms to apply
to the respective ideas, that way as time goes on the student can associate the simple explanations with the
conventions in logic. Since Shear didn’t take the time to do this as the class progressed, for me personally
the subject itself was less interesting. That is to point out that at the beginning of the class he did a great
job making it interesting since he actually took the time to explain the material clearly. In conclusion, I would
suggest he treat every section in the class as if its still a foreign language.
▶ Ted cancelled class for about 2 weeks worth of lecture and he had his TA take over for at least 3 lectures.
This is very unprofessional. I paid to take this class. I’m extremely unsatisfied with his professionalism and
availability. His TA, Tyrus, seemed to be a better instructor and more available, approachable, and better at
clarifying any misunderstandings. I’m sure Ted would have been good had he not missed about half of the
quarter.
▶ I had a very hard time understand the professor and his notes. I tried to read the book and still was not able
to clarify any material
▶ Ted’s lectures/over all course structure was clear and organized. Expectation was challenging yet within a
reasonable framework. Def. was able to spark interest in Philosophy!
▶ A great Teacher, sometimes he moves fast, but It comes together through homework and the quizzes, where
he lets us learn from one another without a heavy penalty if we make mistakes.
▶ The instructor provided the class with great resources, as well as the willingness to help everyone learn the
material. Above all, the instructor is a very intelligent individual. I would definitely recommend him to
incoming students.
▶ It would be helpful if the instructor tries to present the material in a different way when a student does not
understand it the first time.
▶ Teds awesome. Clear and helpful
Figure 23. PHI 012 Introduction to Symbolic Logic (UC Davis, Summer 2013)

Total Enrolled: 17

Total Responses: 15

Completion Rate: 88.24%

Student Comments:
▶ I enjoyed a lot of things about this course. The material was interesting and was not difficult to learn. The
instructor was extremely helpful and was enthusiastic about the subject matter. He was knowledgable and
thorough when explaining the subject material and I did not feel as if I gained no knowledge about philosophy.
▶ Prof. Ted was the most chill, young, and enthusiastic prof I’ve ever had. He knows stuff very well and wants
his students to really grasp the material covered in class. As a philosopher, he challenges us on reasoning and
throws cool situational events that may or may not relate to the subject.
▶ The material was taught in a well thought out manner. I liked that he relied mostly on working out material
ourselves with his guidance. It helped bring the classroom together as well as helped me grasp the subject
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matter. He was very accessable to all students during class as well as after class during office hours. This to
me shows his commitment to the students as well as his love of teaching. I also liked that when he helped
me out on difficult problem he would make sure I understood the strategies behind the concepts and not just
rely on the fact that the problem was answered. I thoroughly enjoyed the class.
Ted was very helpful and did his best to make sure everyone understood what he was talking about. When
asked for extra help, he took the time to walk everyone through step by step and made them do the work
so that they could understand. The only problem, if that, was that someones he would come to class with
problems that weren’t solved already and would make things a tad confusing sometimes. Other than that he
was great.
Instructor had a clear enthusiasm for the material that showed throughout the course. Good division of
lecture/group work broke up the 2 hours+ nicely. Professor was patient with pace of class and willing to
help/work with whomever needed it. Lecture occasionally meandered into discussion of classic paradoxes, etc.
which while interesting and technically related to the material did not benefit student performance, but hey
everyone got their thing. Overall, the instructor made a tedious subject interesting to me and measured our
ability with fair+balanced testing/assignments.
I enjoyed the professor’s teaching style and liked that he was very chill and relaxed and went through things
step by step.
Professor was very nice & approachable & encourages students to work together.
Ted was always in a good mood and brought enthusiasm every day. I enjoyed every class and learned the
material with minimal effort because of his effective teaching style. He is the best graduate student teacher I
have had at Davis. I have no complaints and feel lucky to have him as my logic professor.
Loved the course. Fair grading and very effective in producing results in my case. Easily one of, if not the
best philosophy instructor I have had in my entire time at Davis. Very organized class with no surprises. Very
willing to help when students asked for more assistance. Mastery of subject matter without question. I would
take any further courses offered to be taught by Ted Shear.
Instructor was pretty clear on the topics taught & it was clear he knew the material very well. He was very
accessible & helpful during office hours. Even thought this class did not stimulate my interest in philosophy,
it was a very educational class.
Ted organized the class day to day and week to week very well. He really showed his mastery of subject and
was able to answer the simplest questions in easier terms. He was always available to help the student, even
if they could not get to his office hours. This was was very difficult for me and Ted made it a lot better. GO
TED!
- was clear in instruction & had reasonable expectations for class - helpful to students outside of class - provided
in-class &out of class practice problems - established good basis of language of logic, even for non-philosophy
majors! - clearly knew what he was talking about - overall, enjoyable class! would recommend to others
This is my 3rd time having Ted in the classroom and he is always a source of assistance. If a student is ever
confused all they have to do is setup an appointment or go to his office hours for help. I have yet to hear a
complaint about this guy.
Philosophy can be a confusing/tough subject, but Ted did a great job in breaking it down for students. He
tried to be clear when explaining, went over material multiple times so students could grasp the information,
and always went around helping students individually as well as making sure the students were doing the
problems correctly. Ted has definitely mastered the subject, and shows his knowledge through his teaching.
He made the class a fun learning experience. Classes were well-planned out and grading was fair. He also
encouraged students to work with one another and help each other out. Ted is overall an amazing instructor
and I would definitely recommend others to take this course with him!
I really liked how you taught this course. I found it very clear and organized. You definitely seem willing to
help and clarify things.
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Teaching Evaluations as a Teaching Assistant
Figure 24. TA Evaluations by Course
(a) PHI 102-A01/A02 Theory of Knowledge (Fall 2016)

Total Enrolled: 34

Total Responses: 23

Completion Rate: 67.65%

(b) PHI 001-A05/A06 Introduction to Philosophy (Spring 2016)

Total Enrolled: 32

Total Responses: 23

Completion Rate: 71.88%

(c) PHI 101 Metaphysics (Winter 2016)

Total Enrolled: 58

Total Responses: 29

Completion Rate: 50%

(d) PHI 013-001/002 Minds, Brains and Computers (Winter 2014)

Total Enrolled: 30

Total Responses: 22
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Completion Rate: 73.33%

Figure 4. TA Evaluations by Course (Continued)
(e) PHI 001-A08 Introduction to Philosophy (Spring 2013)

Total Enrolled: 27

Total Responses: 15

Completion Rate: 55.56%

(f) PHI 101-A03/A04 Metaphysics (Winter 2013)

Total Enrolled: 40

Total Responses: 19

Completion Rate: 47.5%

(g) PHI 016-A01/A02 Foundations of American Democracy (Fall 2012)

Total Enrolled: 50

Total Responses: 44

Completion Rate: 88%

(h) PHI 015-A01/A02 Bioethics (Spring 2012)

Total Enrolled: 56

Total Responses: 37
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Completion Rate: 66.07%

Figure 4. TA Evaluations by Course (Continued)
(i) PHI 101-A01/A02 Metaphysics (Winter 2012)

Total Enrolled: 56

Total Responses: 32

Completion Rate: 57.14%

(j) PHI 005-A01/A02 Critical Reasoning (Spring 2011)

Total Enrolled: 60

Total Responses: 51
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Completion Rate: 85%

PHIL 1440 Critical Thinking

Sample Syllabus

Extended Course Description
In this course, we will learn some of the basic tools that have been developed for thinking carefully about
how to evaluate arguments, reasoning, and decision making. While these tools have distinctive value for ordinary
everyday contexts, they have been developed and studied by researchers in a wide array of disciplines ranging
from mathematics and computer science to economics and psychology. However, the field of philosophy has
played an outsized role in these efforts. This may come as a surprise to those of you that haven’t had previous
exposure to academic philosophy. But, those who have will likely appreciate the extent to which philosophy is
intertwined with virtually every other area of human inquiry. This is not just a matter of history, but it very much
remains true to this day. Indeed, the discipline boundaries that we are all familiar with fail to capture the common
intellectual history that led to the specialization as these pursuits matured into their own fields of study. This
should not be taken to imply that there is no longer any room left for philosophers to contribute to research in
other areas. There are many conceptual, methodological, and interpretive questions about mature sciences that
cannot be directly addressed using the tools of those sciences. One of the many tasks of philosophers is to clarify
the underlying assumptions, concepts, and definitions employed in the sciences. To this end, philosophy is — and
has always been — a field concerned with the careful understanding of the nature of reasoning and justification.
This course aims to provide students with an understanding of some of the tools that have been developed
for these ends. Some of these tools will be formal, while others will be conceptual. On the conceptual side, we
will cover some foundational material from several areas of philosophy: epistemology, philosophy of science, and
moral philosophy. On the formal side, we will cover the very basics of formal logic, probability theory, and decision
theory. We alternate between these two types of units, where each of the more conceptual units is paired with a
formal one those content is relevant. Descriptions of each of the units is given in more detail below.

Prerequisites and Course Material
▶ This course presupposes nothing and will require only elementary mathematical skill (e.g. addition). Even
those of you who have a distaste for mathematical or technical material will have no trouble keeping up.
▶ All course materials and readings will be either open-source or otherwise made available on Canvas at no cost.
▶ Readings in the conceptual units (Units 1, 3, and 5) are mostly short pieces from 1000-Word Philosophy.
▶ For Unit 2, we will use a version of the open-source textbook, forall:x that I have adapted for this course.
▶ Readings for Units 4 and 6 include some short pieces that I have prepared for this course.

Overview of Units
1. Epistemology

(Weeks 1–2)

This unit introduces some basic philosophical distinctions (e.g., between semantic, epistemic, and metaphysical
questions) along with some of the tools conventionally used by philosophers (e.g., arguments, conceptual analysis,
and thought experiments). We cover the distinction between knowledge and belief along with discussion of some
of the famous conceptual analyses that have been put forward for the nature of knowledge. We conclude the unit
by discussing social dimensions of knowledge.
Key topics:
▶ Arguments, justification, and evidence
▶ Conceptual analysis and thought experiments
▶ Fake news, epistemic bubbles, and echo chambers
2. Propositional Logic

(Weeks 3–5)

This unit covers elementary aspects of propositional logic. After some brief discussion about what logic is,
we introduce a language of propositional logic and learn how to symbolize natural sentences and arguments.
Subsequently, we learn how to construct truth-tables and use them to evaluate properties of both sentences and
arguments.
Key topics:
▶ Syntax and semantics of propositional logic
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▶ Symbolizing natural language into propositional logic
▶ Logical properties of sentences and arguments
3. Philosophy of Science

(Weeks 6–7)

This unit introduces some important issues from the philosophy of science. The aim of this unit is primarily to
help students understand how difficult and messy scientific practice can be — in contrast with the overly simplistic
picture that one might infer from the public discourse.
Key topics:
▶ Science and pseudo-science
▶ Problem of induction
▶ Value-free ideal of science
4. Probability Theory

(Weeks 8–10)

This unit introduces students to probability theory by way of probabilistic truth-tables. By extending the standard
truth-tables covered in Unit 2, probabilistic truth-tables offer an elegant and intuitive way for students to understand how probability works that requires only minimal mathematical skill. These can be used to define probability
functions that represent uncertain information and offer a straightforward way to define conditionalization.
Key topics:
▶ Interpretations of probability
▶ Representing uncertain information using probabilistic truth-tables
▶ Updating probability functions using conditionalization
5. Moral Philosophy

(Weeks 11–12)

This unit introduces some foundational distinctions from moral philosophy. We learn about some of the various
views in meta-ethics before covering the basics of consequentialist, deontological, and virtue ethical views in
meta-ethics. We conclude by applying those views to a topic that is relevant in the contemporary discourse (e.g.
vaccination, abortion, etc.).
Key topics:
▶ Meta-ethics
▶ Normative ethics
▶ Applied ethics
6. Decision Theory

(Weeks 13–15)

This unit introduces several choice rules for rational decision making. We begin with expected utility maximization
for decisions under uncertainty. Subsequently, we learn several rules that can be used for decisions under ignorance
and discuss their relation to attitudes towards risk.
Key topics:
▶ Understanding risk
▶ Decisions under uncertainty
▶ Decisions under ignorance
(Week 16)

7. Wrapping Up

In this relatively short final unit, students are invited to consider the limitations of the frameworks we have
considered for thinking about rationality. More specifically, we learn about how how our thinking is constrained
by cognitive biases and how decision theory is inapt to provide guidance about some of our biggest and most
important choices in life.
Key topics:
▶ Cognitive biases
▶ Transformative experience

Coursework and Evaluation
▶ All coursework will be anonymously graded to protect the integrity of the grading process.
▶ Your grade will be based on the grade items listed below described in the subsequent sections.
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Grade Item
Attendance/Participation
Argument Analyses
Group Quizzes
Problem Sets
Paradoxes of the Week
Final Exam

Weight
10%
15%
15%
15%
10%
30%

Attendance/Participation
▶
▶
▶
▶

Your attendance/participation grade is based on your engagement with the course material.
For full credit, you must demonstrate to me that you are actively participating in the learning process.
You can get full-credit either with ≥90% attendance or through regular participation in course activities.
If you are not comfortable talking in class, that is fine; however, in order to receive full marks for participation,
you must somehow demonstrate to me that you are actively working to learn the material. You may do this,
for example, by attending my office hours and discussing course material.

Argument Analyses
▶ You are required to complete argument analyses based on arguments in three different course readings.
▶ All of the assigned readings include arguments—most include lots of small arguments and one main argument.
▶ Choose one of the arguments that you found interesting and complete the following three parts:
1. Reconstruction: Reconstruct the argument into a valid argument in premise-premise-conclusion form.
2. Explanation: Explain and motivate each of the premises in your reconstruction.
3. Criticism: Provide a counterargument against one of the premises.
▶ Your submission should be no more than 500 words (not including the reconstruction).
Group Quizzes
▶ There are six group quizzes covering material from units 2, 4, and 6, and your lowest grade will be dropped.
▶ You will work in groups of no more than five students and each group will only submit a single quiz.
Problem Sets
▶ There are three problem sets covering material from units 2, 4, and 6.
▶ You are encouraged to collaborate on these assignments, but each student must submit their own work.
Paradoxes of the Week
▶ There are ten “Paradox of the Week” assignments administered as quizzes on Canvas.
▶ You are allowed to discuss these with your peers, but you are required to provide your own responses.
▶ These assignments are designed to connect with course material, while challenging you to think about tricky
cases that strictly speaking reach beyond the material covered in this course.
▶ The topics of each of these assignments are provided below:
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.

Introduction to Paradoxes
Sorites Paradox
Achilles and the Tortoise
Liar Paradox
Surprise Exam Paradox
Lottery Paradox
Sleeping Beauty Paradox
Two Envelopes Paradox
Miner’s Paradox
Newcomb’s Paradox

Final Exam
▶
▶
▶
▶

There will be a comprehensive take-home final exam consisting of both online and written components.
You will have one week to complete both portions of the exam.
The online component will be a multiple choice quiz administered through Canvas.
The written component will be turned in on paper.
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PHIL 2160 Ethics & Information Technology

Sample Syllabus

Extended Course Description
The rapid rate of advancement in information technologies has generated fertile basis for significant moral
theorizing. Moreover, the increasing degree of influence of these technologies on all aspects of our lives make it
especially important for us to scrutinize them. This course surveys a wide array of issues relating to these novel
technologies and discusses moral considerations on their responsible usage. Without such scrutiny, we run the risk
of committing new injustices or amplifying existing ones through negligence. But, as we will see, the emergence
of new information technologies does not only raise the prospects for both social and individual harms, but also
for improvement.
Units in the course will cover moral issues that arise for both individuals and societies surrounding the use of
information technologies. We begin with a unit critically examining the very notion of technology, discussing the
current perspective of various professional organizations, and some of the moral considerations at play when using
machine learning algorithms in scientific practice. Subsequently, we turn to consider the ways in which the State
can use (and misuse) technologies to shape our social worlds. This segues into our next unit, which examines the
relationship between information technology and individual agents — both human and artificial. In our fourth
unit, we pursue some of the ways that information technology is shaping modern medical care from diagnosis to
treatment. We look at some of the social considerations relating to the use of machine learning algorithms in
medicine. We further consider how emerging technologies such as neural implants may shape how we collectively
understand the nature of the self, and how this may help or hurt our moral character. Our last two units focus
on some of the new modes of social interaction that have resulted from technological development. The first
involves social interactions that take place in virtual reality and gaming. We consider various moral issues that
are emerging in these novel social domains. The final unit discusses some of the pressing issues surrounding social
media and society.

Prerequisites and Course Material
▶ There are no prerequisites for this course and no prior knowledge is presupposed.
▶ All course materials and readings will be made available on Canvas at no cost.

Overview of Units
1. Technological Design and Innovation

(Weeks 1–2)

In this introductory unit, we begin by surveying answers to the question: What is technology? We then turn to
discuss the ethical responsibilities held by developers of new technologies and evaluate several codes of ethics that
have been adopted by several high profile firms and professional organizations including Google, Microsoft, the
Association for Computing Machinery (ACM), the Institute of Electrical and Electronics Engineers (IEEE), and
the American Statistical Association (ASA). This provides a segue into discussing issues at the intersection of
ethics and philosophy of science relating to the use of machine learning algorithms in science where we consider
how they can play a role in scientific explanation and the role of values in science.
Key Points:
▶ What is Technology?
▶ Technological development and professional codes of ethics
▶ Machine learning algorithms in science
2. Technology and the State

(Weeks 3–5)

This unit considers various uses of information technology by the State. One of the greatest sources of information
technology’s power comes from its ability to identify patterns in large amounts of data that can be used to guide
effective interventions with a broad reach. When used by the state, information technology opens the door for a
novel type of influence. We consider some of the ethical questions relating to paternalism along with the authority
and responsibility of the state to the populace. We also consider the ethical dimensions of monetary policy by
looking at cryptocurrencies. We further discuss the ways that information technology is being used in criminal
justice system where we discuss racial dimensions of the use of predictive policing technologies along with big
data in criminal sentencing and parole decisions.
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Key Points:
▶ Nudging
▶ Cryptocurrency
▶ Criminal justice
3. Technology and the Individual

(Weeks 6–8)

This unit surveys several topics concerning the relationship between individual agency and information technology.
Recent advances in various technologies and our understanding of the neurophysiological basis of cognition provide
a wealth of thorny philosophical issues related to agency and the self. Some of these issues relate to the use of
technologies to enhance human agency, while others concern the prospects for artificial agency. On the former,
we consider the ways that decisions to make use of emerging technologies can shed light onto crucial morally
important concepts like autonomy, authenticity, and the self. We also consider questions about individual rights
to pursue such technologies. We conclude with discussion of AIs and their moral standing.
Key Points:
▶ Autonomy, authenticity, and the self
▶ Rights to privacy and control over personal information
▶ Artificial moral agency
4. Technology and Medicine

(Weeks 9–10)

This unit explores how modern health care is being shaped by advancements in information technology. We
consider some of the ways that machine learning algorithms are improving prospects for diagnosis and treatment
of medical conditions and concerns about equity. We also pursue questions about bodily autonomy through this
lens and how information technology is enriching our understanding of the neurophysiological basis of cognition
and psychopathologies. Lastly, we see how these insights are informing our choices about neural enhancement
and psychedelically assisted therapy.
Key Points:
▶ Uses of information technology in diagnosis and treatment
▶ Technological treatment of psychopathologies and the self
▶ Neural enhancement and psychedelically assisted therapy
5. VR and Gaming

(Weeks 11–13)

This unit considers some of the striking insights that can be gleaned from examining VR technology and online
gaming. As we see in this unit, the interactions that we have in these new modalities put pressure on our intuitive
understanding of what should be understood as “real”. This puts pressure on us to reexamine certain morally
important concepts. We will also consider questions about the ethics of cheating in online games along with how
toxic masculinity influenced some aspects gamer culture through the lens of the 2014 controversy surrounding
so-called “Gamergate”.
Key Points:
▶ Reality, virtual reality, and the Metaverse
▶ Cheating in video games
▶ Cyber-bulling, toxic-masculinity, and Gamergate
6. Social Media

(Weeks 14–16)

This concluding unit explores the ways in which our social interactions and personal identities are being shaped
by online communities. We explore how social media can propagate certain types of unhealthy network dynamics
(like echo chambers and epistemic bubbles). We also see how this also can give rise to the amplification of fake
news and conspiracy theories, and discuss the possible ways that we can protect ourselves as a society against the
harms that may result. Lastly, we consider some of the striking ways in which social media is shaping the way
that we view ourselves.
Key Points:
▶ Echo chambers and epistemic bubbles
▶ Fake news and corporate responsibility
▶ Social media and personal identity
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Coursework and Evaluation
▶ All coursework will be anonymously graded to protect the integrity of the grading process.
▶ Your grade will be based on the grade items listed below described in the subsequent sections.
Grade Item
Attendance/Participation
Reading Questions
Argument Analyses
Group Presentation
Final Exam/Term Paper

Weight
10%
10%
25%
25%
30%

Attendance/Participation
▶
▶
▶
▶

Your attendance/participation grade is based on your engagement with the course material.
For full credit, you must demonstrate to me that you are actively participating in the learning process.
Full-credit is earned either with ≥90% attendance or regular engagement/participation in course activities.
If you are not comfortable talking in class, that is fine; however, in order to receive full marks for participation,
you must somehow demonstrate to me that you are actively working to learn the material. You may do this,
for example, by attending my office hours and discussing course material.

Reading Questions
▶
▶
▶
▶

You are required to submit two reading questions for ten of the assigned readings.
Your first reading question should address some portion of the reading that you found difficult or confusing.
Your second reading question should focus on connections to topics beyond the specific content of the paper.
Your reading questions may be on any of the readings except ones that are the focus of a group presentation.

Argument Analyses
▶ You are required to complete argument analyses based on arguments in three different course readings.
▶ All of the assigned readings include arguments—most include lots of small arguments and one main argument.
▶ Choose one of the arguments that you found interesting and complete the following three parts:
1. Reconstruction: Reconstruct the argument into a valid argument in premise-premise-conclusion form.
2. Explanation: Explain and motivate each of the premises in your reconstruction.
3. Criticism: Provide a counterargument against one of the premises.
▶ Your submission should be no more than 500 words (not including the reconstruction).
Group Presentations
▶ Each student will take part in one of ten group presentations that will take place on Fridays.
▶ You will work in groups of four students to lead a discussion on one of the assigned course readings.
▶ Further details about these group presentations, advice about how to prepare, and a description of how they
will be evaluated are provided at the end of this document.
Final Exam/Term Paper
▶ You will have the option of taking a comprehensive take-home final exam or writing a term paper.
– Final Exam Option: The final exam will consist of five short answer questions. Ten total questions (two
from each unit) will be distributed two weeks before the due date. You must complete one short answer
question for each of the units. Each answer should be between 250-500 words.
– Term Paper Option: The term paper will be 2000 words in length and may focus on either one of the
prompts distributed one month prior to the due date or propose your own topic. You may submit a rough
draft for comments at least two weeks prior to the due date. If you choose to pursue your own topic, you
must setup a meeting with me one month prior to the due date for approval.
▶ The final exam/term paper will be due by the end of the exam time set by the registrar.
▶ You must choose between the two and you may not complete both.
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PHIL 2170 Ethics & Economics

Sample Syllabus

Extended Course Description
Economic analyses and arguments play a central role in guiding the decisions of the various institutions involved
in most aspects of modern life. Accompanying the widespread influence of Economics, however, is some amount
of cynicism in public opinion about using its tools for these purposes. Indeed, there is a growing concern that
Economics and its influence are leading to widespread moral harm. There is legitimacy to some of these concerns
supported by well-established behavioral science research showing that monetization of options influences the
ways that individuals value them. Moreover, much of contemporary Economics relies on commodification to
understand the complex dynamics of our world. Nonetheless, the concern expressed above about using market
analyses to guide our collective and individual choices requires a nuanced understanding of the field of Economics,
its history, and the wide variety of differing views within it to have any bite. This course aims to enrich students’
understandings of some of the under-appreciated subtleties of Economics that are relevant for assessing this
cynicism.
We begin with a crash course in moral philosophy, where we learn foundational distinctions between views in
meta-ethics and normative ethics. The first unit also introduces the distinction between positive and normative
economics, discusses Economics standing as a social science, and considers the role of values in science more
generally. Subsequently, we turn to a unit focusing on the moral foundations of capitalism originating in the
work of John Stewart Mill and Adam Smith in the late 18th and early-to-mid 19th centuries. Here, we find
that these classical thinkers were well-aware of the prospects for market failure and wrote extensively on how it
can be avoided. We also survey a number of views from heterodox economics including the perspectives from
institutional, post-Keynsian, and Maxist economics. This lays the foundation for our next unit, which considers
the use of formal models in contemporary neo-classical economics. We briefly learn the basics of decision theory,
game theory, and social choice theory. Various insights are delivered by understanding the limitations of these
models as well as their strengths. This leads us to a discussion of different types of value and the accompanying
varieties of normativity. In our final unit, we take a step back to reconsider the moral foundations for economics
and discuss a number of notable applications from welfare economics (including questions about environmental
protections, the gender-wage gap, and labor protections). Ultimately, we are likely to find that while there are
indeed certain shortcomings in contemporary economics (which are mostly the fault of Milton Friedman), there
is also a richness to the field and work in it that may mitigate some cynicism.

Prerequisites and Course Material
▶ There are no prerequisites for this course and no prior knowledge is presupposed.
▶ All course materials and readings will be made available on Canvas at no cost.

Overview of Units
1. Philosophy, Economics, and the Social Sciences
(Weeks 1–2)
In this stage-setting unit, we’ll begin by taking a view of what Economics is all about from both the internal
perspective of Economics itself and the external perspective of philosophy of science. This will shed some light
on some of the nature of Economics as a social science and will serve to clarify some of the theoretical and
methodological foundations that undergird contemporary thought in Economics. Additionally, this unit contains
a bit of a crash-course in moral philosophy.
Key Topics:
▶ Different theories about the nature of morality
▶ Preliminary consideration about the role of ethics in both positive and welfare economics
▶ The role of values in science
2. Moral Foundations of Capitalism

(Weeks 3–5)

This unit surveys the historical development of capitalist thought, the moral foundations of market economies,
and the limitations on free markets that are emphasized by classical economists. Particular focus will be given
to the ways in which free markets can facilitate moral development along with how the presence of externalities,
public goods, information asymmetries, and non-competitive markets can lead to market failure. Additionally, we
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will briefly survey discussions of these topics provided by alternative heterodox approaches.
Key Topics:
▶ Adam Smith, Classical Economics, and Neo-Classical Economics
▶ Nature of markets and reasons for market failure
▶ Heterodox economics (e.g. Institutional, Post-Kayensian, Ecological, and Marxist Economics)
3. Formal Models and Moral Theorizing in Economics

(Weeks 6–9)

In this unit, we explore some of the formal models widely used in contemporary economics and some of their core
concepts. Specifically, we will consider how the technical work in decision theory, social choice theory, and game
theory connects to ethical concepts.
Key Topics:
▶ Decision theory and homo-economicus
▶ Game Theory and equilibria concepts
▶ Social Choice Theory and preference aggregation
4. Varieties of Normativity: Rationality, Morality, and How they Relate

(Weeks 10–11)

Economics relies on a certain, very specific conceptions of value and rationality that don’t always seem to make
room for moral considerations. We’ll take a close look at these notions and whether they suggest a shortcoming
on behalf of economists. We also consider variety of moral considerations that are relevant to evaluating economic
policy.
Key Topics:
▶ Decision theory and its underlying notions of rationality and utility
▶ Moral implications of market failure
5. Welfare Economics and Moral Theorizing

(Weeks 12–16)

This unit will provide an introduction to concepts from orthodox welfare economics and discuss several examples
applications. We also consider important moral notions that are often left out of standard welfare economics (e.g.
freedom, rights, equality, and justice).
Key Topics:
▶ Consequentialist and Kantian thinking in economics
▶ Notions of efficiency (e.g. Pareto and Kaldor-Hicks efficiency) and their relationship to wellbeing
▶ Environmental protections, gender-wage gap, and labor protections

Coursework and Evaluation
▶ All coursework will be anonymously graded to protect the integrity of the grading process.
▶ Your grade will be based on the grade items listed below described in the subsequent sections.
Grade Item
Attendance/Participation
Reading Questions
Argument Analyses
Group Presentation
Final Exam/Term Paper

Weight
10%
10%
30%
25%
25%

Attendance/Participation
▶
▶
▶
▶

Your attendance/participation grade is based on your engagement with the course material.
For full credit, you must demonstrate to me that you are actively participating in the learning process.
Full-credit is earned either with ≥90% attendance or regular engagement/participation in course activities.
If you are not comfortable talking in class, that is fine; however, in order to receive full marks for participation,
you must somehow demonstrate to me that you are actively working to learn the material. You may do this,
for example, by attending my office hours and discussing course material.

Reading Questions
▶ You are required to submit two reading questions for ten of the assigned readings.
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▶ Your first reading question should address some portion of the reading that you found difficult or confusing.
▶ Your second reading question should focus on connections to topics beyond the specific content of the paper.
▶ Your reading questions may be on any of the readings except ones that are the focus of a group presentation.
Argument Analyses
▶ You are required to complete argument analyses based on arguments in three different course readings.
▶ All of the assigned readings include arguments—most include lots of small arguments and one main argument.
▶ Choose one of the arguments that you found interesting and complete the following three parts:
1. Reconstruction: Reconstruct the argument into a valid argument in premise-premise-conclusion form.
2. Explanation: Explain and motivate each of the premises in your reconstruction.
3. Criticism: Provide a counterargument against one of the premises.
▶ Your submission should be no more than 500 words (not including the reconstruction).
Group Presentations
▶ Each student will take part in one of ten group presentations that will take place on Fridays.
▶ You will work in groups of four students to lead a discussion on one of the assigned course readings.
▶ Further details about these group presentations, advice about how to prepare, and a description of how they
will be evaluated are provided at the end of this document.
Final Exam/Term Paper
▶ You will have the option of taking a comprehensive take-home final exam or writing a term paper.
– Final Exam Option: The final exam will consist of five short answer questions. Ten total questions (two
from each unit) will be distributed two weeks before the due date. You must complete one short answer
question for each of the units. Each answer should be between 250-500 words.
– Term Paper Option: The term paper will be 2000 words in length and may focus on either one of the
prompts distributed one month prior to the due date or propose your own topic. You may submit a rough
draft for comments at least two weeks prior to the due date. If you choose to pursue your own topic, you
must setup a meeting with me one month prior to the due date for approval.
▶ The final exam/term paper will be due by the end of the exam time set by the registrar.
▶ You must choose between the two and you may not complete both.
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Group Presentation Information
Overview of Presentation Expectations
You should prepare enough material for your presentation to last roughly 20 minutes. Your presentation will likely
take longer than this, since one of the crucial purposes of the presentation is to foster discussion.
How to Prepare
▶ Start preparing early. Don’t wait until the last minute to read the paper that you are presenting on. The
earlier you’ve at least the paper an initial read, the more time you’ll have to digest it and think through what’s
important.
▶ Take your time. Be Patient with yourself and don’t try to do everything at once. First make sure that you
understand all of the important parts.
▶ Identify the important parts. In most papers, there are some core definitions or concepts that are important
to understand the rest of the paper. You should make sure to cover these in your presentation. However,
sometimes there are concepts that the author seems to think are important, which actually aren’t all the
important for understanding the paper. You may be able to avoid spending too much time on in depth
discussion of something the author thinks is important that when there is an easier/more straightforward
explanation available. Think about how you can simplify the explanation of some difficult concept.
▶ Identify the difficult parts. Spend some time figuring out which parts of the paper you found difficult to follow.
If you found a part of a paper difficult, the chances are others in the class did too. These may be good things
to spend some time covering in your presentation. However, they may also be things that you decide to omit
from your presentation. If you decide that some part of the paper is not really relevant to the most paper’s
core argument, it might be a good idea to set it aside and leave it out of your discussion.
▶ Identify the interesting parts. Papers often discuss lots of things and not all of them are equally interesting.
It is worth figuring out which parts of the paper you found especially interesting and why you found them
interesting. These are good things to discuss in your presentation. This may involve applying something the
author says to something that is beyond the scope of the paper.
▶ Think about how the paper relates to other things that you know. Very often, there are interesting things
that can be said about connections between things that are said in a paper and other things that you know
(perhaps even from other classes). One way to guarantee an interesting discussion is to find a creative synthesis
between the content of the paper and some other topic.
▶ Setup a meeting with me. You are expected to setup a meeting with me at some point before your presentation.
You are welcome to setup this meeting as far in advance as you’d like and you may setup more than one meeting
with me. If you’re struggling to figure out what to say, I will help you! Also, if you’re struggling with how to
present the material, I will also help you!
▶ Setup a meeting with your partner and come up with a plan. Since you will each be presenting with a partner,
you will need to coordinate your efforts. You can either split the content in two and each present on part of it
or you can share the presentation responsibilities and present together. Either way, it is really important that
you coordinate with them in advance.
▶ Practice your presentation. Make sure to run through your materials at least once prior your presentation.
This will help you iron out any difficulties and estimate your time.
Things to Focus On
▶ What is the core point of the paper? What is the main thing that the author is trying to convey in the paper?
What did the author want you to get out of the reading?
▶ What is the most interesting point of the paper? What was the thing in the paper that surprised or struck
you the most in a way that grabbed your attention?
▶ What is the most difficult/confusing point of the paper? Which part of the paper did you have the most
difficulty following or grasping the connection to the rest of the paper?
Sample Structure of Presentation
Although there is no specific requirement for what your presentation should look like, I’ve included a sample of
this structure below.
1. Introduction
▶ Roadmap of presentation
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▶ What question is the author trying to answer in this paper?
▶ What context is relevant for understanding this contribution?
2. Overview of relevant content
▶ In part, your seminar presentation should summarize the important/relevant portions of the paper you are
presenting. Since your presentation is not all that long, you will need to focus your attention to the parts
that are most relevant to what you want to focus on.
▶ You may wish to include some definitions or useful content that are crucial for your presentation on a
handout/slides (see below). You may also wish to include information about parts of the paper that you
will not discuss in detail, but could be useful to discuss.
▶ You should identify one or two of the relevant discussions or arguments in the paper that you plan to
focus on. Your presentation should explain what seems interesting/important about these portions of the
discussion.
3. Critical/analytical/discussion portion
▶ While your presentation should give the class a clear summary of some portion of the paper, the primary
purpose of the presentation is to generate class discussion. This can take a number of different forms.
▶ Some papers are just really hard. If you found a (portion of) the paper that you are presenting difficult to
understand or follow, it’s almost certain that others in the class did too. In this case, it is extremely valuable
to use our class time to work through these difficulties as a group. This means that you might decide to
try to get the class to work through a difficult argument, discussion, or example with the aim of clarifying
the difficult bit. You may have even figured the difficulty out on your own during your preparation—but,
if something was hard for you to sort out, then others in the class probably didn’t resolve their confusion.
4. Conclusion
▶ You should very briefly rehash the important or central issues covered in your paper.
▶ You may also choose to ask some unresolved questions during this point that might be interesting to
consider (e.g. for a term paper).
Using Slides/Handouts/Notes
Although, I’ll leave it to you to decide exactly what material you wish to use in your presentation, it is often
extremely helpful to create some resources (in the form of a handout, slides, or notes) to distribute to the
class. This can help the class follow along with your discussion by providing clarity about the structure of your
presentation and offering a useful resource for people to consult important definitions or quotations. I give some
tips below for each as well as some general advice.
Slides:
▶ A benefit of using slides is that they can help you pace yourself. A downside is that they have the prospect to
leave you too reliant on the slides to present content.
▶ If you use slides, you should include a title slide followed by a bullet point overview of the talk and have a
final slide that has a couple of concluding points on it.
▶ In my opinion, slides are most useful when they are not overloaded with content. If your slide is a wall of text,
the audience will spend all their time reading what’s written and won’t be listening to you.
▶ A useful strategy is to have each slide only include one or two crucial pieces of information along with, perhaps,
a question. Then, you can try to answer that question as you present. The crucial pieces of information that
you’ve included on the slide can help frame your answer to that question that you provide in your discussion.
▶ If you use slides, you will probably benefit from also having notes for yourself that remind you of what you
want to cover at each point during the presentation.
Handouts:
▶ Handouts can be really useful. You can use handouts as a supplement to slides, or on their own if you’re not
comfortable using slides. You may even find that distributing your slides as a handout is sufficient for your
purposes.
▶ The value of a handout is that it allows people to refer back to important definitions or key points from earlier
in your presentation. This can help people follow along and grapple with key questions that come up during
your presentation.
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▶ As with slides, you should avoid including too much information on your handout. In my opinion, the best
handouts are just a single sided sheet of paper (possibly with two columns). If your handout is longer than
two pages, it’s probably too long.
▶ Your handout should include key definitions, crucial examples, or quotations that are pertinent to your discussion.
▶ You should also include any discussion questions that you bring up during your presentation.
Notes:
▶ You’ll probably write a bunch of notes for yourself to use during your presentation and you may decide that
the class would benefit from having your notes to the class to consult. I encourage this, but caution you that
they can be counterproductive if this is the only material that you distribute.
▶ If you decide to distribute your notes to the class, I would recommend doing so alongside either an abridged
version in a handout or some slides.
General advice:
DO:
▶ Include an overview of your discussion in bullet form. This gives the audience a roadmap of what to expect
and where you are headed. It can also help people will know to hold off questions about things that will be
discussed later on.
▶ Include any important definitions, examples, or quotations. Most papers include some definitions, examples,
or quotations that are crucial to your presentation. By providing a resource for the class to consult these
items, you make it easier for people to meaningfully engage with your presentation. Sometimes, it is helpful
to also include a brief informal description of the definition you provide, the purpose of the example, or the
context for the quotation.
▶ Pause much longer than you think is necessary after asking a question. You will need to pause much longer
than seems necessary to allow for people to jump in to the discussion. Make sure to leave this time and make
space for people to feel comfortable answering.
DON’T:
▶ Overload resources with too much information. You probably should not try to distribute to the class a script
of everything that you plan to say. If you do decide to write up and distributes your own notes that cover all
of the things you wish to cover, you should also make sure to include another resource that only includes the
main points.
▶ Read aÂ script of what you want to say. Presentations are the easiest to follow when they are presented with
the natural rhythm of speech. It is really hard to pay attention when someone is reading something to you.
Evaluation
▶ Preparation (20%)
– This grade will be assigned both on my impression of how well prepared you are prior to the presentation
and how well prepared you appear to be during the preparation.
– My impression of how well prepared you are prior to the presentation will be based on our meeting(s) prior
to your presentation.
– My impression of how well prepared you are during your presentation will based on the quality of your
materials and the degree to which your presentation demonstrates that preparedness.
▶ Accuracy/clarity (20%)
– Since part of your presentation is to present the contents of a paper, it will be important that you do so
accurately.
– Of course, it is possible to be accurate, but completely impossible to follow. So, you will need to make
sure that your presentation is also easy to follow. This may be difficult to do when the material you
are presenting is complex. So, it will be important to figure out how you can introduce and present this
material in a manner that is easy to understand.
▶ Creativity of thought (20%)
– Part of your job is to really dig into the contents of the paper to generate a good discussion. This may
involve trying to expose possible weaknesses or think of interesting applications of the ideas that go beyond
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the content discussed in the paper.
– You may be able to think of some uninteresting ways of objecting to parts of the paper, but these are
not necessarily worth including in your presentation. Hopefully, you will be able to think of questions,
challenges, or applications that really get to interesting issues. The more effectively you are able to do
this, the better.
▶ Quality of discussion (30%)
– A large part of your grade will be assigned on the basis of the quality of the discussion that you are able
to generate.
– The more you are able to get everyone in the class talking, the better.
▶ Peer review (10%)
– You will each be responsible for giving the other members of your group a grade for their work on your
presentation.
– The grade you assign to your peers should be based on how they conducted themselves as a group member.
(Some questions to ask yourself: Did they pull their weight? Were they easy to communicate with? Did
they contribute to your discussions? Etc.)
– You should be charitable, yet fair in your assignment of these grades. The course is not curved, so you do
not stand to benefit from assigning excessively low scores to your peers.
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A Beginner’s Guide to Philosophy2
Ted Shear
University of Colorado Boulder

“Words are the tools of philosophers and when they are not sharp they only disfigure the material.”
– Fred Dretske, Knowledge and the Flow of Information (1981)

1. Introduction and Overview
Like most fields, philosophy has its own jargon which can make it difficult for newcomers. Although jargon
can be (understandably) off-putting when it is confusing or seems unnecessary, it nonetheless serves a number
of valuable functions. For one, jargon is sometimes introduced to clarify distinctions that are not apparent to
an untutored eye. Another reason that jargon can be useful is to provide a quick and efficient way to refer
to complex concepts that otherwise would require extensive explanation. But, of course, sometimes jargon is
just unnecessary and does confuse more than it clarifies. Regardless, being able to competently make use of
philosophical terminology is necessary for engaging in philosophical discussions and successfully navigating the
material covered in philosophy courses. It will probably take you some time to feel comfortable in using this
terminology, but it pays dividends. So, be patient as you build your confidence learning the meanings of the new
terms and concepts you are faced with in your courses. Part of the motivation for writing this guide is to help
you through this process. But, there are also a number of useful, high-quality, and free (!) resources available
on the internet. The best and most comprehensive of which is the Stanford Encyclopedia of Philosophy, which
includes thorough overviews of a wide variety of topics written by experts. Other useful resources include 1000Word Philosophy, the Internet Encyclopedia of Philosophy and the Philosophy Compass (which is unfortunately
not free, but can be accessed with your library privileges). For certain topics—especially relating to logic and
mathematics—Wikipedia can be a valuable resource, but you should be cautious using it since its quality varies
significantly by area.
Aside from all of the jargon you’ll need to learn, teaching philosophy comes with some of its own unique
challenges due to philosophy’s breadth of scope and historical interconnectedness with other academic disciplines.
There are many areas of philosophy and, while there is often considerable overlap between them, they are extremely
diverse in topic, focus, and methodology. One benefit of this is that—regardless of your interests or methodological
commitments—there is inevitably some area of philosophy that will interest you. One cost, however, is that it
is impossible to provide a simple and accurate explanation of the field as a whole. (Indeed, the question, “What
even is philosophy?”, is itself a difficult philosophical question on which there is little agreement.) My own view
is that the boundaries between different academic disciplines generally are largely artificial relics of historical
circumstances that don’t necessarily capture natural divisions between their areas of inquiry. Regrettably, this is
not especially helpful to someone, presumably like you, who is hoping to gain familiarity with what philosophy
is all about. So, with the provision in place that the divisions I will present do not carve at the joints, in §1.2
we’ll walk through some of the different areas of philosophy. However, there is a certain elephant in the room
that should be addressed before we get there. Specifically, this concerns the wide variety of different traditions
in philosophy. In the next section, I’ll provide some resources for understanding the different traditions that are
found within philosophy and offer some explanation of how they relate to what you might find people working on
in philosophy departments.
1.1 Philosophical Traditions
Likely, the most influential division between traditions in philosophy is the often drawn distinction between
so-called “analytic” and “continental” philosophy. For a variety of historical reasons, philosophy departments in
2 This is very much a living document and the most recent version can be found here here. Any feedback, suggestions, complaints, objections, or
other are welcomed and should be directed to shear.ted@tedshear.org. You may also send me a note if you would like to contribute to this document
or would like to receive the underlying .tex file to build on this for your own courses.
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North America are filled with analytic philosophers, while continental philosophers have largely been relegated to
other fields like English, Comparative Literature, Sociology, German Studies, and various others. To avoid running
on for too long about the complicated story about the analytic/continental division, I refer you to the two online
resources linked below. The first is a short YouTube video that gives a pretty good (but imperfect) explanation,
while the second is a podcast that provides a more thorough discussion.
▶ Analytic/Continental Philosophy (Carneades.org YouTube)
▶ The Continental-Analytic Split (BBC In Our Time Podcast)
While the divide between these two traditions is at best inexact (and at worst artificial in a way that is harmful
to the field), it has nonetheless played a significant role in shaping the pursuits of philosophers. As such,
students of philosophy should be acquainted with what people mean when they talk about philosophy in the
analytic/continental traditions even if the distinction ultimately collapses under scrutiny.
But, these two traditions do not exhaust those that have historically been developed. In recent years, the
field of philosophy has come to the realization that the focus on these dominant and influential approaches have
ignored much of the field’s rich and complex history pursued outside of the Western world. For instance, there has
been a surge of interest in African/Africana Philosophy, Asian Philosophy, European Philosophy, and Philosophy
of the Americas, which had led many philosophers to realize the previously unappreciated depth of philosophical
thinking produced by other cultures. One of the best available resources working to correct for this is the podcast,
History of Philosophy without any gaps.
1.2 Areas of Philosophy
My hope here is to provide an overview that gives you some idea of what philosophy has to offer. However, this
comes at the risk of further entrenching these inexact and artificial divisions by leaving you with the impression
that the subdivided areas are mutually exclusive. This is inaccurate and sort-of misleading, as many of these areas
overlap significantly. For instance, epistemology is the study of knowledge and related concepts like justification
and belief. However, insofar as science provides one of our best tools for producing knowledge, philosophy of
science is deeply concerned with the same concepts as applied to the enterprise of science. So, much of the
work in philosophy of science is also work in epistemology. Moreover, since science is a human activity that is
inseparable from its community of practitioners, there are deep questions about the relationship between science,
society, and value theory.
▶ Metaphysics & Epistemology
–
–
–
–
–
–
–

▶ Philosophy of Science, Logic, & Mathematics

Epistemology
Metaphilosophy
Metaphysics
Philosophy of Action
Philosophy of Language
Philosophy of Mind
Philosophy of Religion

–
–
–
–
–
–
–
–
–

▶ Value Theory
–
–
–
–
–
–
–

Aesthetics
Applied Ethics
Meta-Ethics
Normative Ethics
Philosophy of Gender, Race, & Sexuality
Philosophy of Law
Social & Political Philosophy

Logic & Philosophy of Logic
Philosophy of Biology
Philosophy of Cognitive Science
Philosophy of Computing and Information
Philosophy of Mathematics
Philosophy of Physical Science
Philosophy of Social Science
Philosophy of Probability
General Philosophy of Science

▶ History of Western Philosophy
–
–
–
–
–

Ancient Greek & Roman Philosophy
Medieval & Renaissance Philosophy
17th/18th Century Philosophy
19th Century Philosophy
20th Century Philosophy

It is important to say that not only do these subdisciplines of philosophy overlap with and draw on each other
they also interact extensively with other fields. Naturally, one cannot do good work in philosophy of biology
without a solid foundation of the biological sciences nor can one work in philosophy of physics without extensive
knowledge of physics. Many contributors to these sub-disciplines either have advanced degrees in the associated
fields outside of philosophy or do their primary research in those fields.
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A nice visual breakdown of philosophy and its various sub-disciplines is found in Map of Philosophy (Carneades.org
YouTube), which provides this very cool map:

2. Pedagogical methodology
Many classes at the university level are pedagogically dogmatic. In other words, what you are taught is not to
be disputed. Your job is to learn the facts, master the skills or techniques, and then deploy this new knowledge in
novel contexts. A philosophy class, however, is typically not like this. The central content is not taught as fact,
but is presented for your consideration.
▶ During class time, you may be treated a bit like jurors in a court of law. You will hear both sides of an
argument, and be expected to make your own judgements.
For this reason, don’t be confused to hear the instructor argue for one thing, then, shortly afterwards, argue
for the exact opposite. That’s part of arguing for both sides.
But this can be hard to follow. If you zone out, you may not realize the instructor has switched sides. So, it
is important that you remain engaged in the discussion.
Tip: If you have lost track of the discussion or which side the instructor is arguing for, just ask!
▶ At times, you may find yourself vigorously opposed to the view being presented by the instructor. In general,
this is encouraged! A big part of learning how to do philosophy is learning how to critically engage with
opposing viewpoints. However, it is important that this is
1. done with politeness, and
2. with a readiness to move on when the instructor indicates.
▶ In a typical paper assignment, you will not be asked to dogmatically present one point of view. But to strongly
present both sides of an issue. This may involve:
1.
2.
3.
4.

you strongly presenting an argument,
then strongly opposing it.
Maybe even strongly defending it against this opposition.
And, maybe even re-attacking it in light of this defense.

In this way a good paper has a dialectic structure. It presents a sort of conversation between both sides of an
issue. See §4 below.
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Though philosophy is non-dogmatic, this does not mean that “anything goes”.
▶ A guiding rule for all philosophy classes is that some arguments are better than others, some positions are
better than others, and some objections are better than others. Your job is to think for yourself and evaluate
these intelligently.
▶ In philosophy, it is very easy to be obviously wrong or mistaken, but very difficult to be obviously right. So, a
good strategy is to aim to, at least, be not be obviously wrong.
▶ The belief that “anything goes” may be bad for your grade. It’s likely to lead you to write weak, poorly argued
opinion pieces, not well argued philosophy papers.
▶ Remember that the instructor is not interested in your personal opinion. Instead, the instructor is interested
in what you can most persuasively argue for.
Although philosophy courses are not in general dogmatic, some of the content philosophy courses might be
presented dogmatically. It may be difficult to decide whether some particular content is the kind you may dispute,
or the kind you just have to learn. Some hints:
▶ For the most part, the rule is that what’s being said is not up for debate. Whether it’s right is.
E.g. the interpretation of a position (or philosopher, or argument, or objection) is (usually) taken as given,
and the question is (usually) whether that position (philosopher/argument/ objection) is right.
▶ If it’s a position, it’s up for debate whether it’s correct.
▶ If it’s an argument for a position, it’s up for debate whether it’s successful in establishing that position.
▶ If it’s an argument against a position, i.e. an objection, it’s up for debate whether it’s successful in refuting
that position.
▶ If it’s a response to an objection, it’s up for debate whether it’s successful in defusing that objection.
In some courses, however, the question of how a particular philosopher should be interpreted is more central. Here
are some rules of thumb:
▶ This is more common in history of philosophy courses.
Check the name of the class. Whether Aristotle took a particular ethical position is usually more important
in a class on “Aristotle” than it is in a class on “Ethics”.
Though “Aristotle’s Virtue Ethics” may be discussed in both, in “Aristotle” the question may more often be
whether Aristotle was really a virtue ethicist. Answering this involves looking at the text very closely. In
“Ethics” the question will usually be whether what we have ended up calling “Aristotelian Virtue Ethics” is
the correct ethical position (regardless of whether Aristotle himself really believed it.)
▶ Logical and philosophical tools and core concepts are often presented dogmatically. The idea is usually that you
use the tools to help decide between positions, arguments, objections, etc, not question the tools themselves.
Some special classes may scrutinize the tools themselves. But in all other contexts you can take the tools for
granted.
▶ Stipulative definitions are usually not up for debate.
E.g. When Kripke says “By a ‘rigid designator’ I mean...” it’s Kripke’s term and he gets to say what it means.
Whether his definition is coherent, however, is a fair question. As is the question of whether it really helps
Kripke reach the conclusions he favors.
▶ If you aren’t sure whether a particular piece of course content is up for debate, ask. It’s one of the best
questions in a philosophy class.
The new philosopher may feel that the instructor is being deceptive, in that s/he argues for a position that, later
in the course, s/he conclusively refutes. S/he may use arguments that, later in the course, s/he shows to be
fallacious.
A natural question: Why bother to present a bad view? Why use a bogus argument?
▶ Partly because the instructor’s job is to present all viewpoints as powerfully as s/he can.
▶ Partly because success in the class means knowing not only which theories and positions are most promising,
but knowing why. This means knowing:
– What the position’s natural competitors are.
– Why the natural competitors fail.
– Why they fail despite the best arguments of their proponents. Which means knowing what the best
arguments are, and why they fail.
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▶ Partly to give the student the opportunity to repair an abandoned position or argument, by showing where
and why it was abandoned.
▶ Partly for historical reasons. To see how certain viewpoints and arguments emerged and how they were
historically motivated, even if they were later rejected.
▶ Partly for pedagogical reasons.
Even though the earliest versions of an argument or position are often the most flawed, they are also the most
intuitive and easy to understand. It makes sense to present them first.
You can understand why later versions have certain complexities by learning why they were added to earlier
versions to patch up flaws.
Many instructors think that it is a useful exercise for the student to get “target practice”, by finding the fault
in an argument or position herself, before it is revealed in class.
The instructor may defend a position vigorously against your objection even though, later in the course, the
instructor says that your objection was essentially right. What gives?
▶ Though your objection may be essentially correct, the instructor, on behalf of the position you are attacking,
may exploit weaknesses in your presentation to avoid the central thrust of your point. It’s your burden to
make your point in a way in which it won’t be easily evaded (and this is an opportunity to practice.)
▶ There may have been historical attempts to resist your objection, that the instructor is presenting. To complete
your point, you need to discharge these mistaken responses.

3. How to interact with others in a philosophy class
Since philosophy courses a somewhat unique in their approach, you might be unsure about how you should behave
in class. Here are some useful tips.
3.1 Asking questions
Asking a question when you don’t understand is a sign of intellectual maturity and personal confidence.
▶ This kind of question is also the most helpful for other students and for the instructor.
▶ Questioning-for-understanding is distinct from questioning-whether-it’s-right. Both kinds of question are important but the former takes priority.
▶ If you are not following an in-class discussion between a student and the instructor, interrupt it to ask for
clarification. Requests for clarification always have priority.
▶ If you realize that, to understand the current point, you need to go over something from earlier in class, ask
for a reminder of the earlier material and how it relates to the current point.
▶ Sometimes the material may seem so perplexing that you don’t even know how to formulate a clear question.
Don’t struggle in silence. Tell the instructor that you are missing something and ask to go over the main point
again.
It may help, if you are not sure what your issue is, to review the “good questions to improve understanding”
below to see if you recognize the kind of question that’s bothering you.
Some good questions to improve understanding:
▶ With respect to a position: What is the position, exactly? What is the argument for it? Against it?
▶ With respect to an argument: What is the argument, exactly? What position is it for/against? Do I understand
that position? If I don’t, is that why I don’t understand the argument?
▶ With respect to an objection: What is the objection, exactly? Is it against a position (which position?) or an
argument (which argument?)? Do I understand that position/argument? If not, is that why I don’t understand
the objection?
▶ With respect to a defense: What is this a defense of? What objection does it attempt to repel? Do I
understand the original objection? How does the objection work, and how does the defense work against it?
▶ With respect to a concept or tool: How do I use it? What is it for? How does the concept or tool figure in
the argument/position/objection?
▶ With respect to an issue: Why do people care about this issue? What’s at stake here? Who are the potential
winners and losers?
▶ Is there a substantial issue here, as opposed to some confusion over concepts or the use of words? Are people
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just talking past one another, or are they disagreeing about the way the world is?
▶ If there is a substantial issue here, how can it be decided? What kind of evidence, or argument, is required?
Is that kind of evidence, or argument, being provided?
▶ Is this piece of course content up for discussion and dispute? Or is it something we are taking for granted,
that I have to learn?
3.2 Dealing with disagreements
Tips for in-class/office hours disagreements with the instructor, and with others:
▶ Go for it. The students that get the most out of the class are those that engage the instructor, and one
another, in good-natured adversarial discussion.
▶ Be ready to be persuaded, or at least to retreat, in the face of a strong argument. Don’t stubbornly stick to
your point when it isn’t working out.
However, you may sometimes feel that your opponent (including the instructor) is wrong, but you can’t quite
say how. In that case, hang onto your intuition, but retreat-and-reformulate.
▶ Trust your intuition, not your vanity.
If you sense something sneaky about your opponent’s argument (including the instructor’s) some slippage in
the use of words, or some way in which s/he is misinterpreting your question, that’s intuition. Follow that
intuition and work hard to reformulate your point, retreating temporarily if you need more time.
If, on the other hand, you just feel slightly embarrassed at your point not working out and you want to continue
the argument until you win a point and save face, that’s vanity, and is a waste of everyone’s time.
▶ Don’t feel bad at a point not working out. It happens to everyone and it is often how progress is made in
philosophy.
By attempting to defend a position and then later realizing that the position is not feasible on the basis of
the failed defense, we can learn that a particular defense of a particular position will not do. If the position is
to be retained, then a new defense will need to be established. This is progress.
▶ Formulate your argument in writing. Perhaps email the instructor. The instructor may not always have time
to respond to an email, but sometimes will, and it is always a useful exercise to try to write what you think.
▶ Go to office hours and make your point (again).

4. Some useful distinctions
Next, we’ll introduce some of the very basic distinctions that are needed to carefully navigate philosophical
conversations. Keeping these clear will help you avoid certain common errors made by newcomers to philosophy.
4.1 Positions, arguments, objections, and defenses
The first important distinction to be clear on is between positions, arguments, objections, and defenses.
▶ A position is a view, opinion or theory.
– E.g. the position that euthanasia is permissible. If its name ends in -ism, it’s probably a position. But not
all positions have -ism at the end.
▶ An argument consists of a set of premises together with a conclusion, where the premises are intended to
provide motivation for accepting the conclusion.
– E.g. a set of considerations proposed for accepting the conclusion that euthanasia is permissible.
▶ An objection is a way of rejecting either a position or resisting an argument. Thus, objections come in two
sorts:
1. Objections against a position.
2. Objections against an argument that motivates a position.
▶ A defense is a way of resisting an objection, typically in the form of .
Some things to know:
▶ An objection against an argument, no matter how successful, does not refute the position that it seeks to
motivate. It merely undermines that argument for the position. But there may be other arguments for the
same position.
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▶ The terms “argument”, “objection”, and “defense” may be interchangeable relative to context. An objection
is an argument against a position or argument. A defense may be an objection to an objection.
▶ When defending a position, the burden is not to prove the other person wrong, but just to repel the assault.
– E.g. if defending belief in God from the atheist, the burden is not to prove that atheism itself is wrong,
but just to show that the atheist’s arguments in this case are not successful.
– Analogy: Repelling enemy invaders doesn’t require that you invade them back.
You should expect to see positions and arguments being adapted and refined during philosophy courses in response
to objections. Moreover, objections are often refined in response to these refinements. And so on.
4.2 Premises and inferences
Within arguments, it is important to distinguish between statements, on the one hand, and inferences, on the
other.
▶ An argument will contain some statements that it takes for granted. These are called premises. They are
starting points in the argument.
▶ An inference is the act of drawing out consequences of the premises.
Here are some useful things to know about premises:
▶ Not all starting points are equally good.
▶ An argument is good only insofar as it is based on premises the intended audience is likely to accept.
– E.g. “All humans are mortal” is a good premise (insofar as it is a statement that the intended audience
would accept), while ”Most people can use magic” is not.
▶ A common form of bad premise (a “question-begging” premise) is one that is unlikely to be persuasive to
anyone who doesn’t already agree with the conclusion.
– E.g. someone who is trying to persuade the atheist of God’ existence uses the argument:
P1

The Bible says God exists.

P2

The Bible was written by God.

P3

Everything God says or writes is true.

C

∴ God exists.

These premises are question-begging because they would only be accepted by someone who already believes
in God. They are of no use in persuading an atheist.
Here are some useful things to know about inferences:
▶ Not all inferences are equally good.
▶ Some inferences are impeccable and logically water-tight. These inferences are called deductive or valid
inferences.
– E.g. Consider the inference in the following argument:
P1

All humans are mortal.

P2

Socrates is a man.

C

∴ Socrates is mortal.

This inference is a excellent since there is no possible way that the conclusion could be false while all of
the premises are true.
▶ Some inferences are not logically water-tight, but are nonetheless good inferences insofar as they capture
compelling justifications.
▶ There are two types of these inferences of particular interest: inductive and abductive inferences.
▶ An inductive inference is one that, while not logically water-tight, is made on the basis of strong evidence.
While it is possible for the conclusion of an inductive argument to be false even when all its premises are true,
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the truth of the premises make it highly likely that the conclusion is true.
– E.g. Consider the inductive inference in following argument:
P1

All of the burgers I have eaten from Burgers R Us have been terrible.

C

∴ The next burger I will eat from Burgers R Us will be terrible.

This inference is compelling so long as I have eaten some nontrivial number of burgers—the more burgers
that I have eaten from Burgers R Us, the better the inference. But, it is not immune from error. After
all, perhaps all of the burgers that I have eaten from Burgers R Us were made by the same chef. Maybe
that chef was just awful at his job and was recently fired and replaced with an excellent burger chef. All
of this is consistent with my premise and, if true, would may make the conclusion doubtful.
▶ An abductive inference is one that aims to provide a compelling explanation.
– E.g. Consider the abductive inference in following argument:
P1

A baseball crashed through my window.

C

∴ There were children outside playing baseball.

While it might be very reasonable for me to assume that there were children playing baseball outside of
my window, perhaps because I live next to a baseball park and there are many neighborhood children who
play baseball there, it is not impossible that my broken window is the result of a disgruntled neighbor and
there were no children at all.
▶ Finally, some inferences that people make are nonsensical and are just bad inferences.
– E.g. Consider the following lousy inference:
P1

All humans are mortal.

C

∴All fish can swim.

This is a case where the premise is true, the conclusion is true, but the inference itself is terrible.
4.3 Positions, issues, and areas
It’s also useful to know the distinction between positions, issues (or questions) and topics (or fields).
▶ Positions will be defined with respect to issues or questions.
E.g. the pro-life position is a position with respect to the issue (or question) of abortion. “Abortion” is not
itself a position.
To see this: Jamie: “I’m pro-life, what about you?” Sam: “I’m pro-choice. What about you?” Alex: “I’m
abortion!” Alex’s response makes no sense.
▶ Issues are therefore questions on which one can take a position.
▶ Areas are clusters of related issues—e.g. ethics is an area, epistemology is an area, etc.—these may also be
referred to as fields, subfields, or disciplines.

5. Advice for writing philosophy papers
Remember that part of your grade is show the grader that you understand the material. To do this, don’t
write as if your instructor is your audience. It will lead to you taking-as-understood things that you need to show
you understand. Instead, try to write a paper for a smart friend who has never taken a philosophy course, defining
all the terms you need to as you go.
▶ Don’t just expand on your opinion. Provide a strong argument for some position regardless of whether it
aligns with your opinion.
▶ Be charitable to the opposing view and present both sides.
▶ That means telling your reader how someone might object to your argument, and how you would respond to
that objection.
▶ Remember that though it’s counterintuitive to write against your own position in a paper, your argument is
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more persuasive when you tell us how you would deal with difficulties and opposition.
▶ Read your paper aloud to yourself or a friend. This can help significantly with grammar and typos.
▶ Except for the most technical classes, it’s a good idea to get a smart (critical, brutally honest) friend, not a
philosophy major, to read your paper before you submit it. If they can’t understand it, that’s a good indicator
that it isn’t sufficiently clear.
▶ Don’t try to be “deep”. Try instead to be clear.

5.1 Resources
For more guidance about how to write a philosophy paper, consult the following documents:
▶
▶
▶
▶

G.J. Mattey: hume.ucdavis.edu/mattey/phi001/paphints.html
Peter Horban: www.sfu.ca/philosophy/resources/writing.html
Jim Pryor: www.jimpryor.net/teaching/guidelines/writing.html
Elijah Chudnoff: philosophy.fas.harvard.edu/files/phildept/files/guide to philosophical writing.pdf
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